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Abstract

Il presente elaborato si pone IQobiettilodeterminare se il genere del discorso di
conferenza non accademica coincida con il genere del discorso di conferenza accademica,
nello specifico per quanto riguarda le loro parti introduttive. A tal sdaptesi * stata
suddivisa in cinqueapitoli, includendo introduzione e conclusioni.

La prima parte si concentra sulle basi teoriche che fanno da sdaqlapie pratica. In
primo luogo ¢ stata sviluppata una panorandedla letteratura esistente riguardo ai discorsi
di conferenza accademica, @atiuale si « poi ristretto il campo per concentrarsi sugli studi
che hanno preso in esame solo la loro introduzione; in particolare tra questi il modello di
mosse retoriche sviluppato da Rowliglivet e Cartefhomas(2005)+ stato adottato come
punto dipartenza per IQanaliicinquecase study.

Alla luce dellOassenza di studi sulle conferenze non accademiche, e di conseguenza anche
sui loro discorsi, si  cercato di definire il discorso di conferenza non accadeppteando
il concetto di Ocomunitiscorsivad dapprima ai discorsi di conferenza accademigadi
presentando una panoramica degli innumerevoli studi sul discorso accadenmcseguito
ai discorsi di conferenza non accademica. Una volta stabilito che il contesto non accademico
differisce da quello accademico per le pratiche sociali coinvoj@éstOultimesi « passati a
definire 10introduzione dei discorsi di conferenza non accademica in quanto genere; prima
applicando i criteri Swalesiaiil990: 4555), poi integrandaguesti ultmi con la nozione di
contestasviluppatada HasarfHalliday and Hasan 1989)

Nella seconda parte dellOelaborato « stata svolta IQanalisi di cinque casevsardy
della trascrizione delle introduzioni di cinque discorsi di conferenza non accademica. A
gueste ¢ stato applicato il modello di mosse retoriche delle introduzioni dei discorsi di
conferenza accademica elaborato da Rowtdivet e CarteifThomas (2005) al fine di
determinare se fosse applicabile anche alle introduzioni dei discorsi di coafarenz
accademicaUna volta scoperto che ci” non ¢ possibile, e che quindi le introduzioni dei
discorsi di conferenzaon accademica guelle dei discorsdi conferenza accademisano
dueBottogenerldiversisia per il contesto in cui vengono prodotte che per la loro strustura
stato proposto un nuovo modello di mosse retoriche rappresentativo delle introduzioni dei
discorsi di conferenza non accademica.

Infine sono stati avanzati dei suggerimenti riguaatidapplicabilit” del suddetto modello,

non solo in altri studi nel campo dellQanalisi di genere, ma anche nel settore



dell’interpretazione simultanea, con particolare riferimento alla preparazione dell’interprete e

alla strategia di anticipazierurante la delivery



Zusammenfassung

Ziel der vorliegend@ Masterarbeitist die Genrenalyse akademischer und nicht
akademischeKonferenzvortrSge, mit dekbsicht, Unterschiede zwischen den beidezw.
denjeweiligen Einleitungezu erkennen.

Der erse Teil der Arbeitdient alstheoretische AnalyseranmeriYr fYnf FallstudienAls
Ausgamspunkt eignen sich die Studien zum ThejakademischeKonferenzvortragy bzw.
,Einleitung akademischer KonferenzvortrSgaind in diesem Zusammenhang dient als
Bezugsmdell, das von Rowleyolivet und Cartefrhomas(2005) entwickelte Schrittmodell
der Einleitungen akademischer KonferenzvortrSge.

Da es keine Studie Yber nigitademische Konfereem und die jeweilige
KonferenzortrSge gibtwar es notwendig, eine Defiiin des Genres zu formulieren. Zu
diesem Zweck wurde der Begriff vojDiskursgemeinschéftzuerstauf die akademische
Konferenz und dann auf die nicakademische KonfereremgewendetEs ergab sich daher,
dass die zwei Konferenztypen zwei verschiedeneaté&de schaffen, weil der akademische
Diskurs von bestimmten sozialen Funktionen und VerhSltnissen gekennzeichnet ist. Dann
wurden Swale$1990: 4555) Kriterien und HasangHalliday and Hasan 198®egriff von
,Kontext angewendet, um die Einleitumicht-akademischer KonferenzvortrSge als Genre zu
beschreiben.

Im zweiten Teil der Arbeit wurden die Transkriptionean fYnf Einleitungen nicht
akademischer KonferenzvortrSge als Fallstudien analysiert, indemodaRowleyJolivet
und CartefThomas (2005) entwickelte Schrittmodell der Einleitungen akademischer
KonferenzvortrSge auf sie angewendet wurde. Es ergaldaie) dass das Modell nicht auf
die Einleitung nichtakademischer KonferenzvortrSge anwendbar ist, deswegen wurde ein
neues Modell vorgeschlagen

Zuletzt wurde es vorgeschlagen, wie das Modell nicht nur im Bereich Genreanalyse,
sondern auch im Bereich Simultandolmetschbasonderin Bezug auflie Vorbereitung fYr
einen Auftrag und die AntizipatiomwShrend der Verdolmetschungangewendet werden

kann.
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1 zIntroduction

To date, little research has beendacted on conference presentation (CP) introductions
with the aim of analysing their moves, especially as far as non academic CP's are concerned.
In fact, to the best of my knowledgao study has ever focused on thesaaademic context
apart from numerus public speaking handbooks, which, however, do not apply any scientific
method of analysis Therefore this study sets out to investigate -academic CP
introductionsin order to determine whether they coincide vtk genre of the academic CP
introdudion. Such a studywill hopefully prove valuablenot only in the field of genre
analysis, but also in the field of interpreting studiimce it is possible to determine a move
model from the structure of every genrewill set out to do thisor the noracademic CP
introduction as well, thus providing the interpreter with a series of speech seskercan
reasonably be expecteddarry out.

Chapter 2of this dissertatiobegins withan overview of the literature on the academic
CP as a genre fronrmany different perspectivesThen the focushifts to the introductory
section of different academic written and oral genreparticular to those studies whitdad
to the definition oftheir moves and which, therefore, will be useful in the analysishef t
structure of noracademic CP introductions

Chapter JFocuseson the noracademic CP. First, the concept of discourse commimity
explored in terms obothacademic and neacademic discourse, with the aim of achieving a
better understanding of the f@ifences between the two as well as of the latter aldmen a
definition of thenonacademic CP introduction as a genre will be developed on the basis of
Swales’ (1990) criteria and Hasan’s (Halliday and Hasan 1989) notion of ‘context’, in order
to detemine whethemcademic and neacademic CP introductiormelong tothe same genre
or not

After the theoretical framework set in the first part of the dissertation, five case studies
will be analysed in Chapter 4. Fiveonacademic presentations were seddctand their
introductions were transcribed. To theskave appliedRowley-Jolivet and Carterhomas’
(2005) move model of academic CP introductions in order to determine whistiremodel
can be applied to neacademic CP introductioras well The daa retrieveds analysed to let
new moves emerge, too, so that a move model forasademic CP introductionsan be
identified. The usefulness of this modelr further and more wiepthstudiesis mentiored at
the end of the chapter

In the last chapter asuggestionis made about the application of move models to



interpreting studies, in particular as far as simultaneous interpretation is concéonbd
brief, ance movemodels describe the structushared by the texts of a given genre, they
could be use by interpreters to predict the structure of the text thegairg to interpret



2 £The conference pesentation(CP)

Before delvingright awayinto the case studies it is necessary to take stock of the most
significant literature on the conferenceepentation(CP)in order to contextualise this work.
A brief overview of the literature on the academic CP will be followed by a review of the
literature on the CP as a genre and on the CP introdudid@nwhole chapter will focus on
the academic CP becsaj b the best of my knowledge, no study on the-academic Chas
ever been carried outof course, public speaking handbooks (e.g. Griffiths 1935, Rigley
1996, and Beeband Beebe2012) have dealt with the topidbut not in a scientific way
Nevertheéss it is important to review the literature on the academibeCRuset providesan
essential scientific background about the genre which is most similar to tfezadamic CP.
Furthermore, one of the studies on the academic CP introduction and #éswilbyprovide
the basis for the case study analys@it is crucial to review works which have focused on

the introductory section of trecademicCP as well.

2.1 +The academic CP

The academic conference is “a macrogeneric (or, possibly, an ‘agnate’) event” (Shalom
2002:52) including “a sequence of social actions, i.e. genres which are in communication
with each other within the circumscribed situation” (Réisanen 2002: 73). One of thesgenres
is theCP, asit is “employed in giving conferences” (Fortanet2005 33).

The conference presentationwidely referred to as an academic genre “asit is mainly
used by discourse communities within academia” (Jurado 2015:111), so the majority of
studies so far have focused on academic conference presentBiiferent aspects of the
conference presentation have been investigated: some studies have shed light on its
interpersonal nature @ FrobertAdamo 2002; Vassileva 2002;Hood and Forey 2005;
Webber 200pandothers have adopted a multimodal approactesearch & multisemiotic
dimension (e.g.Dubois 1980a;Charlesand Ventola 2002; Rowley-Jolivet 2002; Carter
Thomasand Rowley-Jolivet 2003;Diani 2015. Authors such as Dubois (198019800,
RowleyJolivet (2002), and Cartérhomasand Rowley-Jolivet 2003) have concentrated on
CP’s of a single academic discipline - biomedicine and science respectivegndothers have
analysed the content of CP’s (e.g. Sassen 2012; Durfee et24112).

Among these, the most relevant to this war& the studiewhich havedealt withthe CP
as a genrée.g. Dubois 1980bShalom1993,2002; RSisSnen 2002; Rowldplivet 2002;

Rowley-Jolivet and CarterThomas2005) including those which have paid attentida a

10



specific section of the CP, such as thecussion sessiofe.g Shalom 1993; Webbe&2002
QuerotJulifn and FortanetG—mez 20}4and, in particulay the introduction €.g. Carter
ThomasandRowley-Jolivet 2003;Hood andForey2005; Ravley-Jolivetand CarterThomas
2005)

2.2 £tThe academicCP as a genre

On the sbject of academic conferencBSisSneri2002: 74) argues that there are two
main typesbeforeprint andafter-print; as indicated in &ction 2.1,each of them is made up
of differentgenres i.e. classes of oral or written texts wi&hared goalandsimilar structure
- which have different aims and different characteristics rhetongise, andwhich are
interlinked differently (RSisSner2002: 91). Since he CP plays a key role in aftprint
conference¢Shalom 2002: 82 from now on | will refer to tk afterprint conference simply
as ‘conference’. The CP is based on the Conference Proceedings Paper (@Ph is not
merely a published transcription of the CP, but “has become one of the main peer-reviewed
publication outlets” (Shalom2002: 82); hencethe aim of the CP is to stress the most
important informationin the CPP and strengthen its argumef(®halom 2002: 8R
Furthermore,the CPis a genre situated in a bigger system of interlinked genres, the
“academic conference’ (RSisSne2002: 73) which n turn is embedded in a time chaif
events- the conference occurs after the qereent and before the pestent(Shalom 2002
53). As a consequenagf the interlinked nature of the conference geneesdemics need to
master the required genre knowledgeorder to fully participate in the conferendee. both
the genre knowledge of the Giddthe genre knowledge of the othgenres making up the
conference forumThis is important because the research process “can only wholly be
understood as an integawing of talking, working, and writing” (Shalom 1993: 37).

RSisSner(2002 looked further in the status and role of conference getire the
construction of disciplinary knowledge” (RSisSner2002: 69), which both depend on the
academic discipline. For stance, in several engineering disciplines researchers use the CPP
to make their first knowledge clai(RSisSne8002:69), while in more traditional disciplines
such as the humanities and social sciencesferences offer the opportunity to test one’s
claims by presenting the material by means of th R$FisSne002: 70). Yet, as Rowley
Jolivet (2002h: 19) claimgthe CP isessential for academic and research communities. Firstly,
since the research presented is very often new and origlR&d, are a &ster way than
publication to share results within the academic commuiiywley-Jolivet 2002a 99);

secondly,participation in a conferendgy means of a CBoosts not only the visibility of a
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researchstudy but also the career of the scientist presgnti (Rowley-Jolivet 2002b 19);
thirdly, many of the works presented are unfinishealCP’s “provide researchers with the
opportunity to present early results of work in progress that are eithstigbt, exploratory
or theoretically underdeveloped t® acceptable for journal publication” (RowleyJolivet
2002a:100. Dubois(198M: 143 had alreadytressedhis third point, that is the purpose of
the CP- the biomedical speechin the case oher study- is not publication, but to offer
scientists th opportunity to present their “latest data for scrutiny of other “faculty members””
(Dubois198: 143).

Comparing biomedical journal articles to biomedical speeddabpis describes other
characteristics ofthe speeches First of all, e material presged in the speech is
guantitatively and qualitatively limitedue to the following factorghe presentation has time
constraints most of the time these speeches are given when the research has yet to be
completed scientists may collect the material poesent until as late as allowed by the
scientific method Dubois1980b 142), andoftenresearcherfail to focus solely on facts and
results, preferring tdlustratewhat happened during thesearch procesto (Dubois1980b
143). Secondly, the spekcis an oral genre, so it has specific characteristics, such as
references to previous speeches and the use of different tones and réQigbeis 1980b
144).Finally, speeches have a narrative compo(ieabois1980b 146).

On the basisf these featwas,Dubois(1980b 150-151), with hertrailblazing application
of genre analysito an oral genradentifiesthe structure of the biomedical spedsheTable
1 below on the following pagg ard, drawing onthe structuresof different folk narrative
genres coins names for its moves

RowleyJolivet and Cartelhomas(2005 adopt a similar approach to Duboizut they
extend thefocus of genre analysis on CP introductions beyond medicine, to encompass
geology and physics as wellirst they compare the CP cathe research articl&®A) and use
genre analysis to identify the contextual features of the former, then they analyse the moves of
the CP introduction. Theargue that theontextual features of the Gihich are likely to
impact on its structure and lamage arehe following (Rowley-Jolivet and CartelThomas
2005: 50) the CP is used to present new and wiarprogress material in a limited amount of
time, which influences the CP’s content and its organisation (RowleyJolivet and Carter
Thomas 2005: 50while giving a CP scientists get interpersonal with tipegsentaudience
because one of their aims is to persuade tfiRowley-Jolivet and CarteThomas 2005: 50)
the language used in the CP is influenced by the fact that it is a live swanissimpler than

the language of th®A (RowleyJolivet and Carteihomas 2005: 50Q)since the CP is a
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multimodal genre, some information is conveyesially (Rowley-Jolivet and Cartelhomas
2005: 50).

7TDEOH (XIBEbLLABY biomedical speech structir

l. Introduction
A. Listener orientation
B. Content orientation
II.  Body (one or more episodes)
A. Situation
B. Event
C. Commentary
[ll.  Termination
A. Content orientation

B. Listener orientation

2.3 +The academicCP introduction

Since the literature on the introduction of oral genfrom a rhetorical perspective is not
very extensive, each study tackling this topic refers to the previous ones, hence it makes more
sense that, after a brief description of the CP introduction, | will review them following a
chronological order.

The irtroduction isthe presentation’s starting point (Hood and Forey 2005: 294)which
beginswhen the speaker addresses the audience (DWS&88b 152) right after having
exchangedh few wordswith the chairmar{fDubois1980b 152) Its function is “to situate the
talk in the immediate context” (Hood and Forey 2005 294 andto address the audienes
well as the content of the QPubois1980b 152) The introduction is a critical part of the
CP, quite banally becaudteconstitutes the first words the spealkays to the audience and
first impressions do matter, as Swales stresses (1990: 198); more formally because it has a
rhetorical rolein pinpointing the research presented and building the author’s credibility,
which is the reason whye/sheshould persude and engage the audienB&oyley-Jolivetand
CarterThomas 200546-47).

2.3.1 +Dubois
Dubois’ paper of 1980 (b) was the first study to deal with theral genre ofCP. Even

13



though it does not focus only on the introductory section, it is relevant dedadescribegs
purposesmoves and characteristicsAccording to Dubois (1980b: 151he introduction
might be structured more similarly to the RA introduction or it might be more narrative, but it
is alwaysdivided into two parts: the listener ortation and the content orientation.

The listener orientation serves “a greetingfunction, putting the speaker into direct
relation with the listeners” (Dubois 1980b 152) unless the chairman does or the structure of
the presentation is based on the.RtAis divided into three segments, because the speaker
addresses three different kinds of listeners: the chairman, the audiedtke projectionist.
Given that the figure of the projectionist is now obsglésill not report on it. Concerning
the addres tothe chairmaniit consists of possible “impromptu remarks” (Dubois1980b 152)
as a reaction to the situation, and of the “ritual” (Dubois1980b 152) thankingThe address to
the audiencdegins when the chairman orientation ends awngdutlly start®ff with a direct
address, such as “Ladies and Gentlemen”. It might includeseriousor humorous impromptu
remarks too (Dubois1980b 153).

The content orientation is required in all introductiondecausat gives an overview of
the previous studies orhé subject matterand it is made up of two segmentbe non
technical segment and the technical one (Dub8&0b 154). The notiechnical is quite rare
and it is comprehensible by anybody in the audience, while the technical is compulsory and
suitable ér a more specialist audiend®ubois 1980b 155). The technical segment is
thoroughly prepared because it is here that the scientific content is preseistddjidgted into
five components:‘generalisation plus qualification” (Dubois 1980b 155), “amplification of
qualified subject”, “pre-hypothesis”, “hypothesis” (Dubois 1980b 156), and “implications”
(Dub0is1980b 157).

2.3.2 tSwales

Swales’ (1990) study on genre analysis is key to the following works. BENeughthe
main focus is nobn oral genes,other researchers draw s studyin order to investigate
the CPand its rhetorical structur8wales’ revised“Create a Research Spa@ARS) model”
(Swales 1990: 140) for the RA introduction is based on three mawigish fulfil three
different puposesand are likely to occur as a sequence (Swales 1990: (s&®Figure 1
belowon thefollowing pags.

Move 1 fulfils “the need to re-establish in the eyes of the discourse community the
significance of the research field itself” (Swales 1990: 142), which is typically done by

claiming centrality- Step 1 (Swales 1990: 144). Step 2 is more about an overview of the

14



already existing knowledge (Swales 1990: 146), while Stefh@ only required step in Move

1 - consists of a literature review (Swales 19948). Move 2’s purpose is to find a topic in

the research field which has not been studied yet (Swales 1990: 142), thus justifying the RA
through Move 3. The only obligatory step in Move 3 is Step 1, which provides the
justification for the research (Slea 1990: 159).

JLIXUH §SEN2IEsH 99Y): 14rpvised CARS model

Move 1 Establishing a territory
Step1  Claiming centrality
and/or
Step2  Making topic generalization(s)
and/or
Step3  Reviewing items of previous research
Declining
rhetorical
effort
Move 2 Establishing a niche
Step 1A Counter-claiming
or
Step 1B Indicating a gap
or
Step 1C Question-raising
or
Step 1D Continuing a tradition
Weakening
knowledge
claims
Move 3 Occupying the niche
Step 1A Outlining purposes
or
Step 1B Announcing present research
Step2  Announcing principal findings
Step3  Indicating RA structure
Increasing
explicitness

15



2.3.3 tThompson

Thompson’s (1994) study focuses on lecture introductions rather than academic CP
introductions, yet it is relevant to this studyecauseit applies nove analys to the
introductory section of an oral genemd it is at the basis of Rowlejolivet and Carter
Thomas work (2005)whose review will follow Thompson (1994: 175)akes Dubois’
(Dubois 1980b)nd Swales’ (1990) works as a starg pointto identify theFunctionsand
SubFunctions - in Swalesianterms: Moves and t8ps, respectively- of the lecture
introduction Despite the fact that from the corpus ugbdre did not emerge any fixed
sequence of Subunctions and that sometimesome of themcan be joined together
(Thompson 1994: 179)Thompson was able to recognig® following two Functionsand
SubFunctions first, Setting up the Lecture Frameworkhose purpose is to give information
about the lecture itse{(Thompson 1994: 176kéeTable 2 below onthis pagé, andsecond,
Putting Topic in Contexiwhose focus i®n the content of the lectu(@hompson 1994: 178)
(seeTable 3below on this page Thompson’s first function does not include Dubois’ listener
orientation(1980b)because it is not gep which characterises lectures only, nor can it only
be found in thentroductory section of the CHhompson 1994: 177).

7TDEOH 7TKRPSVRQTV 6HWWLQJ 8S WKH /HF
FUNCTION SET UP LECTURE FRAMEWORK

Sub-Function  Announce topic

Sub-Function Indicate scope

Sub-Function  Outline structure

Sub-Function Present aims

Table 7KRPSVRQTV Putting Topic in Contextunction
FUNCTION PUTTING TOPIC IN CONTEXT

Sub-Function  Show importance/relevance of topic
Sub-Function Relak “new” to “given”

Sub-Function  Refer to earlier lectures

Sub-Function Present aims

2.3.4 tHood and Forey

Hood and Forey’s (2005) analysis of CP introductisns less detailedhetoricwise

16



because it is more focused on htwe speaker interacts with éhaudience. Howevethree
moves- called substages- are identified the first givesinformation about the topic and
contextualiseshe researchthe second describéise presentation structuréne third conveys
theinterpersonal meaninge. it carries out the acts ahtroducing, greetingthanking, joking,
and talking about previous CP’s or remarks (HoodandForey 2005: 294)

2.3.5 xtRowley-Jolivet and Carter-Thomas

The most recenstudy on therhetoric structure of CP introductionsas carried outby
RowleyJolivet and CarterThomas 2005, who expanded their previous work on the
scientific CP (CarterThomasand Rowley-Jolivet 2003) By applying Dubois’ (19800 model
for the structure of biomedical speeches, Swales’ (1990) revised CARS model, and
Thompson’s (1994) lecture introduction structurethey identify three movesin the CP
introduction éeeFigure 2belowon thefollowing pagg.

Move A- Setting up the framewatkfunction is to address the listeners and prepare them
for the presentation bynaouncing its topic and structure, thus creating expectatiRmsley
Jolivetand CarterThomas 200553). Move B- Contextualising the topiserves the function
of contextualising the presentation, both in terms of other presentations given previously
during the conference event and in terms of existing literature otofie (RowleyJolivet
and CarterThomas 2005: 3. Move C- Stating the research rationdketask is to persuade
the audience that the research presented is rel@Rantey-JolivetandCarter-Thomas 2005:
54).

In the next chapter | will concentrate on the application of genre analysisntm
academic gentenamely the noracademic CPI will then apply RowleyJolivet and Carter
Thomas’ (2005) move structure model to non-academic CP intrductions, because their work
is the best suited for the case studies presented here. Dbih secausehe academic CP is
the most similar genre to the nranademic CP, thus making a comparison possible, and
becausdheir move model is the most thordygsince it is conceived by taking into account

all the previous models
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Figure 2: RowleyJolivetand Carter- 7 K R P @200%: 53 CP introduction move model
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3 +The non-academic CP

As discussed in Chapter 2, no study has ever focused on tkecad@mic CP, so it is
necessaryo propose a definition for it, in order to establish which criteria are to be adopted
for the selection of the texts which will be used as case stundibe next chaptefo do sol
will explorethe concept of ‘discourse community’, both in general terms and with regard to
academic discourse. Then | will concentrate on the differences between the academic CP and
the nonacademic CP in order to better understand theasademic CP introduction and
define it as a genre.

3.1 +The discourse community

The notion of ‘discourse community” (e.g. Geertz 1983; Herzberg 1986, in Swales 1990:
21; Berkenkotter et al. 1988n Burgess 2002200; Russel 1990in Burgess20(: 200
Swales 1990) has evolved through time and disciplineseSimere is no agreement on the
termitself - e.g. Chin (1994, in Hyland 2000: 9), Cooper (1989, in Hyland 2000: 9), and Prior
(1998, in Hyland 2000: 9) believe that it implies assuming the existence of underlying shared
goals,thusunderminng the meaningf the situational context in which the text is produeed
the concept linked to it goes by different nartieksed to equally different definitionsSome
examples of these names :aféisciplinary matrix’ (Kuhn 1970: 182, ‘disciplinary culture’
(e.g. Beber 1981, in Burgess 2002: 200; Hyland 2000; Bhatia @0@®byle’s ‘invisible
college’ (Geertz 1983: 157), ‘knowledge community’ (Fish 1989, in Burgess2002: 200),
‘academic tribe’ (Becher 1989, in Burgess 2002: 200), ‘community of practice’ (Lave and
Werger 1991, in Hyland 2000: 10), and ‘rhetorical community’ (Miller 1994, in Burgess
2002: 200).

Swales’ (1990) idea of discourse community builds on Herzberg’s (1986, in Swales
1990 21), i.e. a cluster of ideas defining discourse conventions, and propasrges of
criteria, which, if met, characterise a discourse community (199@724exclusive nature,
shared public goals to be fulfiled by means of genres, intercommunication mechanisms
among members with the aim of providing information and feedback| specific
terminology. Harris (1989, in Hyland 2000: 9)otion of genreis stricter than Swales’, as he
claims that “we should restrict the term to specific local groups” and labels“other uses as
‘discursive utopias’ which fail to state either their rules or boundaries” (Hyland 2000: 9).
Miller (1994, in Burgess 2002: 200), however, regards Swales’ definition as too tangible; in

her view a discourse communityor rather a‘rhetorical community- is just a projection
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developed in discourse. Bex (19900, raises concerns about Swales’ parameters, which

would not apply to “more loosely defined groups” (Burgess 2002: 200), and argues,
borrowing Barton’s (1994, in Bex 1996: 65Jefinition, that the discourse community “might

be a virtual or an actuatgup engaged in either reception or production [of texts] or indeed in
both” (Burgess 2002: 201). In contrast, Jolliffee and Brier (1988, in Burgess 2002: 201) focus

on the perspective of who produces the text and identify the notion of discourse community
with the concept ofrhetorical audience which consists of people with varying degrees of
interest and knowledg®n the basis of this scale of knowledge possessed by the aydience
Myers (1989, in Burgess 2002: 20divides them intaat leasttwo groups a more general
audience and a more specialised d3t. adiscourse community is multidimensiora$oin

terms of personal ideology, i.e. its members possess not only different degrees of knowledge,
but also different experiences, practicasd belief{Hyland 2000: 9).

What essentiallycharacterises a discourse community is the existence of consamadhts
rules such as rhetorical conventions (Jolliffee and Brier 1988, in Burgess 2002w20d},
members must abide by and show knowledgeifahey want to be part of the discourse
within the community (Foucault 1972, in Hyland 2000: 10; Jolliffee and Brier 1988, in
Burgess 2002: 201; Sullivan 1996, in Burgess 2002: 202). On the one hand, according to
Bizzell (1992, in Burgess 2002: 202) and Ivanic &mahpson (1992, in Burgess 2002: 203),
these constraints might make it difficult to be fuflgdged members of more than one
discourse community at ondeecause different communities have differeand sometimes
contrasting conventions. On the othband, Berkenkotter et al. (1988, in Burgess 2002: 202)
argue that there are cases in which the mastery of the conventions of a discourse community
can be helpful when participating in the discourse of another community. Many, however,
believe that there arother elements which characterise a discourse community: e.g. to Porter
(1992, in Hyland 2000: 9) and Swales (1990: 26) it is the forugemres, in Swalesian terms
- it usesto achieve itsgoals while to Killingsworth (1992, in Hyland 2000: 9 is the
existence or lack- of interaction among its members.

As far asacademic discourse is concerned, it is a whole series of feaumeh

distinguishes its different disciplines, as Bhatia (20@&3) points out:

Disciplinary cultures thus differ on senal other dimensions, such as typical pattefrmaembership and
initiation into disciplinary cultures, knowledge structures and norms of enquiry associated with different
disciplines, in addition to expectations and standards of rhetorical intimacy@tes of expression, the

specialist lexis, and typical approaches to teaching of different disciplines
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Hence “while disciplines are defined by their writing, it is howthey write rather than simply
whatthey write that makes the crucial difference betwtem” (Hyland 2000: 3). But on the
basis of the very idea that there are differences among discjplings possible to
acknowledge the existence of characteristics which hold true for every diseipdirvehich |

will refer from now on as ‘the academic discourse community’ - without, however,
diminishing the importanceof the differences themselvelswill do this in the next sectign
where | will describe thecorrelation between the notion of discourse community and
academic discoursand hen| will point out the characteristics of the academic discourse
community in order to draw a line between the academic CP and trecadamic CP

3.2 rAcademic discourse and the academic discourse community

The concept of “‘discourse community” is relevant in this context because an academic
text is not only the sheer verbal expression of a researcher’s work, but it is influenced by
underlying practicesMacDonald 1994, in Hyland 2000: 3) within the discourse community,
and it is these very practices which defiaediscipline (Hyland 2000: 1). In order to
understand academic discourse is therefore necessary to understand what characterises the
academic discourse community.

As Hyland (2000: 5) observeacademic discourse is characterised by the aim of adding
to “a body of certified knowledde(2000: 5). What constitutes new knowledge is decided on
the basis of the situation where it is produced (Hyland 2008} &nd occurs through
processes established by and taking place within the academiursecommunity (Hland
2000: 6). These processes are “essentially social, involving authority, credibility and
disciplinary appeals” (Hyland 2000: 6) and they relate the different members of the
community by creating a conversation in which knowledge is negotiated (H3@0@d 1). In
order for this conversation to take place, a member needs to prove the legitimacy of his/her
membership (Hyland 2000: 10) by respecting specific constraints tacitly decided by the
community (Hyland 2000: 9). Since these constraints are tamihmunity members are
accustomed to them being respectsathe members will notice if they are not, which will
lead to the rejection of the new knowledgkaims made Considering that the goal of
academic discourse is the creation of new knowledge atdhé career of most academics
depends on successful participation in the academic discourse (Hyland 2000: 16), acceptance
is crucial and depends, in turn, on the acceptance of the community members, because
“methods and findings are coordinated and approved through public appraisal and peer

review” (Hyland 2000: 6-7). In order to gain acceptance one needs to be persuasive, which is
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only possible if one adopts the conventi@ssablished by the communif{idyland: 2000: 8)
As Hyland (2000: 8) observes:

Thepersuasiveness of academic discourse, then, does not depend upon the demonstration of absolute fact,
empirical evidence or impeccable logic, it is the result of effective rhetorical practices, accepted by
community members. Texts are the actions of sgcsiiuated writers and are persuasive only when they

employ social and linguistic conventions that colleagues find convincing.

So, in Sullivan’s (1996, in Burgess 2002: 202) words, anacademic must add to the body of
knowledgepossessed by the communitAile, at the same time, proving his/her mastery of
the traditional conventions and practices, thus being “conservative yet progressive”.

As stated abovea member has to prove his/her legitimacy and to do so he/she has not
only to adopt the conventiorstblished by the community, but also to define his/her role as
a member (Hyland 2000: 63). Legitimacy is essential for acceptance, because it means
communicating to the other members of the community that one is part of the community
itself and has cause drright to make a clainfHyland 2000:63). In order to gain this
legitimacy, members should build an acceptable persona (Hyland 20Q0ofi &xample by
guoting previous works, the member acknowledges the authority of other members of the
community, he/ge shows that figheis a legitimate member of the community because of
hisg’herknowledge otothits matter of interest and its practices, and he/she creates a justified

niche in which to insert his/her claims (Hyland 2000:20).

In the next section | wilinterpret the academic CP as a geyeapplyingwhat has been
written so far, since it is a genre used by the academic discourse com(saaitghapter 2)

Then, starting from this, | will define the n@tademic CP.

3.3 #he academic CP and the noracademic CP

In Swale$ (1990: 46) definition of genre “the principal criterial feature that turns a
collection of communicative events into a genre is some shseedf communicative
purposes”. In the light of what has been written in Chapter 2 and in tbeiquis sectionit is
possible to sayhat the academic CP is a prevalerdhal genre used by researchers when
participating in academic conferences and whose purpose is to present new knowledge claims
in order to receive both feedback and recognitiorpégrs. As Hyland (200A.2) observes,
“in most academic genres (...) a writer’s principal purpose would be persuasive” (in

discussing discourse communities, Hyland refers to academic writing, but his work can be
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related to oral academic genres as well, stheenodeof the genre does not affect or change
the discourse communityso, from the speaker’s point of view, the academic CP serves the
purposes of “claim-making and(...) marking out the research territory” (RowleyJolivet
2005: 45) as well athat of persuading the community that he/she is one of its legitimate
membes. The speaker’s ultimate intent - the reason he/she has to be persuasive
publication, as the CP i®garded as a stepping stone towards it (see Section 2.2). A further
purpose of thespeaker, which goes hamthand with publication, is the advancement of
his/her career (Hyland 2000: 16). As far as the audiefhtke academic CB concerned, it
consists of other members of taeademicdiscourse communitywho are required to take
pat in conferences because of the social practices of the discourse communnityosedask

is to evaluate the worth of the knowledge claims presented in the CP (Hyland 2000: 11).

Drawing a parallel with the neacadent CP, this latter could be defined aprevalently
oral genre used in neamcademic conferences, i.e. confereneehich are “a forum for
presentation and discussion” (Shalom 2002: 54), but do not functioneither“as a gatekeeper of
research (Shalom 2002: 54) or as “a distributor of informatin about research process”
(Shalom 2002: 54pecausehey arenot used by th academic discourse community.

In order todiscussthe discourse community of the na@atademic CPit is necessary to
analyseits participants because according to Swald990:24) “discourse community’ is a
definition applicable only to social groups of people that fulfil specific criteria. It is a truism
that a conference of any kind is a communicative event, so its participants are both the
speakers and the audience, addmsssand addressees (Hymes 1974: 13). The same
participants can be identified for the CP, but in the case of theacaaemic CR and the
nonracademic conference as wellbelieve there is a third subject to be taken into acciount
order to achieve a ler understanding of:ithe organiser of the conference.

First of all I will concentrate on the audiendéde audience of the neacademic CP may
or may not constitute a cohesive social group, depending on the kind of conference taken into
account,but nevertheless that social group can be defined as a discourse community. On the
one hand, if we think about owdf events such as the TEConferences oneweek events
havinga leitmotiv; which is shared by aits 50+ talksgiven by different speake(3EDa) -
the audience potentially is made up of completely different individuals, who apparently have
nothing in common, except for the fact that they are participating in the conference. However,
since attendance at TEDonferencesas well as in many othernsilar nonacademic
conferences, requires the payment of a fee, it can be argued that all the members of the

audience are interested either in the topics or in the speakers of the CP’s. Either way it is fair
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to say that they take part in the CP witle thim of increasing their knowledge or their
understandingf a topic It is worth noticing that in an academic CP the conversation goes
both ways: the speaker is making knowledge claims and the audience is called upon to
evaluate those claims. Whereasthis kind of noracademic CBswe have a onevay
conversation, in which the speaker sends a message which is received by the audience, which,
however, does not have any evaluating powers or tasks.

On the other hand, if we think about party conferencéiseoirade Union Congress, they
are events which occur regularly and whose audience is much more cohesive, thus
representing a typical Swalesian discourse community (see Sectione3gR)the discourse
community of the Conservative or Labour party anddiseourse community of the Trade
Union. In this contextl would guess that the audiensanore interested in the speeches and
their content rather than the speakers, since this kind ehcaemic conferences are usually
forums in which decisiomakingprocesses related to the nature of the discourse community
unfold. This creates two-way conversation, which, however, d#ferent from that of the
academic CP, because the audience here has no evaluating task to.pRsfiben its
participation aims tataking part in the activities andocial practices of the discourse
community.

In both the cases analysed ahothee audience repressm discourse community. To
understand this it is necessary to think beyond S@W&l290) strict criteria and imagine
discourse communities as on a scale of Odelicaalidlgy andHasan 1989: 105). Bex
(1996)has already adopted a similar approach by applying MilroyOs (1987, in Bex 1996: 66)
theory of two kinds of communitiesOclose knitO commiest, where individuals are strigtl
interconnected, and OlodsetO communities, where individuals are moosédy connected
with each other to the concept of Odiscourse community®. However, | would go further and
say that it is possible to apply the notion of OdelicacyO to thatcofirdes community.
According to Hasan (1989: 1Q6here is a degree to which @contextual configuration®
(henceforth referred to &C) can varywhile remaining the same COhe CC consistsf
specific field, tenor, and mode valugstermininga textOs gee (Halliday and Hasan 1989:

55) (see also Section 3.5), in which field refers to the social actions unfolding in and through
the text (Halliday and Hasan 1989: 12), tenor describes the participants in the discourse as
well as their roles and statuses (lday and Hasan 1989: 12), and maeéers to the role of
languaggHalliday and Hasan 1989: 12)sing the concept of delicacy to descrihscourse
communitiesmeans claiming thathere are some elements of the discourse community

which, if present indifferent degrees, do not change the nature of the discourse community
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itself. To givea concrete example, individuals who take part in a CP in order to increase their
knowledge constitute a discourse community, whether they interact with each othesra lot
not at all because they are complete strangérs view finds support in KillingsworthOs
(1992: 111) theory that both geographically local communities and global communities
made up of individuals who do himteract but share both interests amgtursive actions and
practices- are discourse communities, even if, for now, I am only taking into account the
audiencewhile Killingsworth (1992: 111) refers to the relationship between the audience and
the writer.

As far as the organiser is concernedually, academic conferences are organised by
inside members of the academic discourse community, because they are a genre used to
pursue the goals of the community, so it is in the interest of the community itself to organise
such events. Since the orggation of a conference is no easy task, | believe that organisers
a nonacademic conferenckave a very plausible reason to do it. Similarly to academic
conferences, neacademic conferences such as party conferences are organised by members
of the digourse community to which the audience belong because it is in their own interest to
do so (see previous paragraph). The same holds true for other kinds of conferences. Taking as
an example theTED Conferencesonce againthey are organiseto Gnake geat ideas
accessible and spadonversatio®(TEDb), agoal which, | would guessis alsoshared by
the audiencethus makingthe organiser part of the discourse community to which the
audience belong. Therefore, regardless of their nature, the main pufpgbseoganiser of a
nonacademic CP usually coincides with the purpose of the audience.

The figure of the speakeis quite controversial @ analyse in terms of discourse
community. In academiconferencesny member of the academic discourse community can
give a CP, if he/she meets the requirements of making new knowledge claims. Indeed, as in
Chapter 2, thacademicCP often offers academics and researchers their first opportunity to
present their findings to the communityowever, they qualify as speakebecause of the
authority entailed in the making and presenting of new knowleligms. The same holds
true fornonacademiaconferencesyherespeakers are required to have an authority of some
kind in order to give a presentationbe it because thegossess a greater knowledge or
expertise, or because they made valuable experiences, or simply because they play an
important role in the context of the conference. To be a little more concrete, possible speakers
at nonacademic conferences are academiesid therefag experts on a specific subject
giving a publicpresentationbusinesspeople who share their inspiring experience in a talk,
and party leaders giving a speech when invited radreacademiaonference. The authority
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of the speaker is essatiboth to the audience and to the organiser. On the one hand, the
audiencanembergake part in the CP because they want to increase their knowledge or take
part in the social practices of the discourse communitytpgastify the speakerOs presence as
such, he/shanust be in possess of that knowledge or play an important role inside the
discourse community involved. On the other hand, the organiser wants a speaker who can
attractanaudience andherefore who can make it possible for the audienceuspeits goal

when participating in the CP.

Furthermore, the speaker also ne@ddemonstratéis/herauthority before the discourse
community,in a similar way toacademic CP speakers, but sot strictly Of course, non
academic CP speakers will wantdive a successful CP, so in a certain sense their purposes
partly coincide with those of academic CP speakers, because they will want to be informative
and persuasive, as well as appropriate to the audience and the context in which the text is
producedHowever, they do not seek approval from their audieincthe sense thdhey are
not there in order to get published and advance their cémery opinion this is the crucial
difference between the academic CP and theavadlemic CP.

To sum up, the an-academic CP is a prevalenttyal genre used by different discourse
communities to pursue different goalthe mostlikely beingthe sharing of knowledge and
information - and in which he speaker needs to have an authority of some kind to justify
hisher presence as sucWhat distinguishes it from the academic CP is the fact that its
discourse community isot regulatoryand it is not used to carry out the practices of the
academic discourse communitye. the speakedoes nothave publication and amer
advancement as ultimate goals and the audience does not evaluate thef WertspeakerOs

contribution.

3.4DbThe nonracademic CP introduction as a genre

To paraphrase Swales (1990: 58)genre is a class of communicative events whose
members havéhe same shared communicative purposes. These purposes are the rationale for
the genre, which influences the structure of the discourse as well as its content and style
choices. Elements such as structure, style, content, and audience are similabgldagiag
to the same geniSwales 1990: 58 Swales (1990) developed this definition of genre on the
basis ofa set ofcriteria, which | will set out to apply to the nacademic CP introduction.
Yet one preliminary remark is necessary. In this chafttergenre analysis of the non
academic CP introduction will be based on logical assumptions made with the help of a
comparison with the academic CP introduction. These assumptions will then be confirmed or
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rejected in the next chapter by means of the sagbesThese are the criteria.

First, a communicative event needs to constitute a class to be a genre, i.e. its occurrence
and/or its role must be relevant to its participants and the environment it occurs in (Swales
1990: 4546). Considering the neacademic CP introduction is the starting point of the
presentation as the academic CP introduction ihen it is bound to occur, with maybe few
exceptions, every time a speech is given, thus constituting a class.

Second a class of communicative eventeds to have shared communicative purposes
in order to be a genre (Swales 1990: 46). The name of a genre is very inggthiiregard
because it ixommonly acceptedby the discourse community, which thus identifies and
acknowledges the role of thatrge within the community itself (Swales 1990-54). In the
case of the noacademic CP introduction the name is-sajplanatory and it is safe to say
that the general purpose of the ramademic CP introduction is roughly the same as the
introductory setion of the academic CP (see Section 2.3), i.entimducethe CP and,
possibly, the speaker, as well as to address and engage the audience.

Third, the purposes of the genre recognised by the members of the discourse community
constitute the rationalef ahe genre, which in turn creates constraints on elements such as
content, form, syntax, and language (Swales 1990: 53). Considering that the pafgbse
nonacademic CP introductioare introducing the CP and the speaker, and addressing and
engagingthe audienceit is very likely that its content, form, syntax, and language will be
developed bearing that in mind

Fourth texts belonging to the same genre have, in different degrees, similar properties
such as form, structure, and expectations by tltkeace (Swales 1990: 52). For now it is
impossible to make any assumptions for this criterion, but, as anticipated at the beginning of
this section, its applicability will be verified by means of the case studtbs next chapter

If we were to definehe nonacademic CP introduction as a genre only by applying
Swalefcriteria, then the academic CP introduction and theawalemic CP introduction
would be different representations in delicacy (See section 3.3) of the same genre. However,
the contextan which they occur, namely the academic CP and theanademic CP, are
similar but different, as explained in Section 3.3. In SwalesO (1990) genre defioitimxt
plays so minor a role that it is only described in order to stress the importandbe for
definition of a genre, of the role of the communicative event within Othe environment of its
production and receptionO (Swales 1990: 46), which mesnsdt a defining criterion for a
genre.Nevertheless, | am convinced that conteximportantand that Swales (1990: 49) is
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wide of the mark in claiming it is less relevant than communicative purposes in the
identification of a genre. So in the next section | will introduce HasanOs (Haltidedasan
1989) approach to genre, in which the conce@adntextO holds an important position.

3.5DGenre and context: HasanOs approach

Hasan (HallidayandHasan 1989: 52) borrows HallidayOs (HallidagiHasan 1989: 10)
definition of text as functional language Othat is doing some job in some context@sand ad
that it is characterised by unity of structure and of texture, i.e. cohesion (since the focus of this
work is on the CP introductory section and its structure, | will concentrate on the former
without reporting on the latter). Some elements of the tstreicHasan (Hallidagnd Hasan
1989: 55) claims, can be predicted by using the context, and by context she not only means
the Ophysical environment in which a text might be being createdO (Hatiitidgisan 1989:

99), but also the cultural background welinigives meaning to the text and the context itself
(Halliday andHasan 1989: 101). The context affects the sinecof a text by means of the

CC (see Section 3)3nd that determines the Oobligatory and the optional elements of a textOs
structure as welks their sequenceO (HallidmydHasan 1989: 56). In other words, the CC is
Othe expression of a type of situationO (HallmayHasan 1989: 102) characterised by
specific meanings conveyed through the Ogeneric structure potéetimiéiofth referredot

as GSP)(Halliday and Hasan 1989: 64), namely Othe set of obligatory elementsO (Halliday
andHasan 1989: 66) in the structure of a text. And Oif CC is a class of situation type, then
genre is language doing the job appropriate to that class of socmrivagsO (Hallidagind

Hasan 1989: 108), so a text which presents the elements of a specific GSP belongs to the
genre which expresses the related CC.

To sum up, the genre is the verbal expression of the C& those elements of the
context which influene different aspects of the textand it is characterised by a specific
structure called GSP.

HasanOs (Hallidagnd Hasan 1989) work is focused on the semidtural aspect of
language and text and for this reason she analyses dialogues, a text typehithevisocial
and cultural elements emerge more clearly. Nevertheless, her theory, which connects the
concepts of OcontextO, OgenreO, and OstructureO as stated above, might be useful when app
to other genres as well, so in the next chapter | willterydetermine whether the non
academic CP introduction is the same genre as the academic CP introduction by finding out
whether they havthe same structure.
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4 - Study design

Bhatia (1993: 23) suggests that a corpus is the best means to analyse a genreif ltecause
is representative of a kind of text or language, it can be “used as the basis for generalizations”
(Biber 1993: 243). Yet, a case study analyss ratherfive - can be considered as a first step
for a more thorough follovup study on the topic,deause it can be used to test and calibrate
the most appropriate move model to apply to theamwademic CP introduction as a genre.
The data used for the study compsideve nonacademic conference presentations on
different topics (economy, politics, Eape, and life experiences) given in different non
academic contexts. The speakers are British men, two American men, dranAmerican
woman.Four of the presentations were downloaded from the Internet and one was recorded
during the conferencéself, and their introductory sectianand the first sentences of their
body were transcribed using the speech recognition software Dragon Napgaky®) to
speed up the process.dAoc transcription conventions were appliesed Appendix 1:
Transcription congntiong. Orthographic pragraphsi.e. chunks in which a written text is
divided to organise it visually (Thompson 2003: Were defined on the basis of the
phonological paragraphs in the texts. A phonological paragraph is “identified by phonological
feaures at its boundaries” (Thompson 2003: 7), i.e. a high pitch at the beginning - with a
higher pitch on the first syllable of the first sentene@d then a gradual fall in volume till the
end of the paragraph, which is signalled by a- @améwo-secondpause (Thompson 2003: 7
8). In the case study analysis session | will refer to orthographic paragsappy/ as
‘paragraphs’.

To make sure all the conference presentations analysed weracademic, the
programms of the conference werefound where avéable; otherwise their neacademic
nature was inferred from other information, such as details about the conference found on the
website of the organising institutiqeee Appendix 1: Case study 1. Conference description,
Appendix 6: Case study 2. Conface description, Appendix 7: Case study 2. Conference
description 2, Appendix 10: Case study 4. Conference description, Appendix 11: Case study
5. Conference descriptian)

The following step was to distinguish the introduction from the rest of the présanta
For the beginning | followedubois criterion for academic CP’s (see Section 2.3), which
establishes that the introduction begins when the speaker addresses the audience, thus leaving
out anything said beforehand to the chairperson. For the end etemgnts were taken into

account, such as discourse markers, changes of topic or subject, prosodic cues, and visual
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cues.

Then the Rowleylolivet and CarterThomas academic CP introduction mawedel Gee
Figure 2 on pag&8) was applied to the transcrithéexts with some reservation8y the very
nature of the studythis moal reflectsacademic discourse, therefore it is liable that some
parts of it will turn out to be irrelevant for the ranademic CP introduction genre. Even
though this hypothesis Wionly be confirmed by the case study anadysit is useful to
identify those moves and steps which are unlikely to be applicable to thecadamic CP
introduction.

First, in the first category oMove A - Setting up the framewarkhe Interpersonal
frameworkcategory,Step 1b- Acknowledgements closely linked to the academic context,
because it serves the function of thanking “co-authors, collaborators, companies or funding
agencies” (Rowley-Jolivet and CarterThomas 2005: 52), i.e. those people wielped the
researchr or the academic in his/her work. Considering that theasademic CP is not a
forum used byacademics to present their wotkere is no need for this step ahe chances
are that it will not be present in a ranademic CP introaion.

Second Step 1b General research context Move B- Contextualising the topis used
to acknowledge and refer to previous works on the topic of the CP (RdJuliegt and
CarterThomas 2005: 534), thus having the same purp@sitation in aademic writing-
by acknowledging previous works, an academic justifies his/her arguments (Hyland 2000:
20), embeds his work in the already existing body of knowledge (Hyland 2000: 31), and
shows the legitimacy of his/her memberstopthe discourse commity (Hyland 2000: 35).

All these actions are important in an academic context, where the social practices linked to
citation need to be embracedorderto gain acceptance, but in a racademic context they

are irrelevant. This does not imply that cibais are not used in n@cademic CP’s, it only

means that the social practices and power relations which lie behind the act of citing other
works are different than those of the academic discourse.

Lastly, Move C- Stating the research rationals completly irrelevant to the non
academic CP introducticasits purpose is to explain why research was undertaken as well as
to describe its goals (RowlelplivetandCarterThomas 2005: 54).

In the following sections | will analyse tHere case studies by dedbing the CP and
showingthat it is noracademic; then | will determine what the -odft point between the
introduction and the body of the CP is and, lastly, | will apply the move analysis by

presenting the results and organising the realisations ofidles in a table.
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4.1- Casestudy 1

Case study 1 is the video recording of a keynote address entitled “Can Democracy Cure
Capitalism?” delivered by Richard D. Wolff, Professor of Economics, in the framework of
Webster University’s Global Leaders in Residence programme on the" \pril 2014 (see
Appendix 3: Case study 1. Description of the videl)is “keynote addre8s(Appendix 3:

Case study 1. Descriptiaf the videq takes place in aonference defined as a forummich

is “free and open to all students, faculty and the general public” (Appendix 2: Case study 1.
Conference descriptiorgnd where “leaders will share their unique perspectives based upon

their experiences” (Appendix 2: Case study 1. Conference description). So, o the one hand,

we have a mxed audience, which is made up of senior and junior mendfdise academic
discourse community faculty and students, respectively and individuals seemingly
interested in the topic or the speaker of the conferenie general publicBoth categories

have the purpose akceiving information On the other hand, the speaker is one of the
‘leaders coming from the University scene and takes part in the confererameaaademic,

for he possessesspecific knowledge of interelse wants toshare with tke audienceDespite

being an academic, the speaker does not have to abide by those conventions and constraints
linked to academic discourse because the audience neither belong exclusively to the academic
discourse community nafo they necessarilljave thepurpose of evaluating the worth of the
speaker’s contribution. Furthermore, he does not use a specific terminology, as academics do

in academic CP’s, even though he is talking about his academic field. Therefore, the text

gualifies as a haacademic CP tnoduction.

As for the cutoff point between the introduction and the body of the CP, it was not easy
to find it. Before the actual end of the introduction there are two passages in the text which,
from a metadiscoursal point of view, might seem like thgifming of the body of the CP, yet
they are nqtbecause of their content.

The first one is akine 56 Appendix 13 Case study 1. Transcriptioahd is signalled by
‘So’ followed by the structure ‘Let me + verb’. In this context‘So’ functions asa spedic
kind of discourse marker i.e. an element which brackets units of talk such as sentences,
propositions, speech acts, and tone units (Shriffin 1988: 8&ljed ‘frame marker’, which
indicates a topic shift (Hyland 2000: 2991), and indeed the topiof the speech shifts from
the speaker himself to the presentation theme. Furthermore, the speaker refers, for the first
time, to the title of his presentation, thus making an opening signal (Heino, Tervonen &
Tommola 2002: 130). So it would seem that ititeoduction is over and that the bodfythe

presentation is begning - yet, the topic shift is only appareritecause the theme of the
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address is presented, but the speaker continues to befsedntial. The subject of almost all
the sentences frorhine 56 to 59(Appendix 13: Case study 1. Transcriptias) indeed,
himself, and not the topic of the CP: ‘Let me begin’ (Appendix 13: Case study 1.
Transcription: Line56), ‘Let me give you the good news’ (Appendix 13: Case study 1.
Transcription: Line57), ‘I think it can’ (Appendix 13: Case study 1. Transcription: LB,

‘I think it will’ (Appendix 13: Case study 1. Transcription: L&#, ‘I’m more and more
persuaded’ (Appendix 13: Case study 1. Transcription: l9Sng&~58),” that’s how | see it’
(Appendix 13: Case study 1. Transcription: LB®, and *‘So let me explain’ (Appendix 13:
Case study 1. Transcription: Lis&).

The paragraph beginning at Line @Appendix 13: Case study 1. Transcriptias)the
second passage tife text where the bodyf the CP seems to start. It begins with the words
‘To say that” (Appendix 13: Case study 1. Transcriptiduine 61 in a higher pitch than the
previous paragraph, to whighis linked meaningvise by the sentence ‘So let me explain.’
(Appendix 13: Case gty 1. Transcription: Line 59)which, in turn, isfollowed by a pause.
Even though the rise in volume at the beginning of a sentence usually signals the beginning of
a new paragraph and a new topic (Thompson 2003: 8), the content of the paragraph
introduced atLine 61 (Appendix 13: Case study 1. Transcriptienggests that the topic is not
new because it is linked to the content of the previous para¢hgpendix 13: Case study 1.
Transcription Lines 5659). Furthermore, this paragrapAppendix 13: Cas study 1.
Transcription Lines 6166) is a good example of what Thompson (2003: 10) calls a
‘metadiscoursal phase’, a part at the beginning of a lecture, i.e. its introduction, where the
speaker gives an overview of the content of his/her speech, solbiecaonsidered as still part
of the introductory section of the CP. Further proof is provided by the speaker’s self-
referentiality throughout this paragrapfppendix 13: Case study 1. Transcriptiduines 61
66), too, as he tells the audience ablistintentions at Lines 684 (Appendix 13: Case study
1. Transcription)

The cutoff point between introduction and body of the CP is signalled by the frame
marker ‘So’ followed by the structure ‘Let’s + verb’ at Line 68 (Appendix 13: Case study 1.
Transcripton). What makes this senten¢&ppendix 13: Case study 1. Transcriptidnne
68) the beginning of the body of the presentation is the use of the relational marker ‘Let’s’
(Hyland 2000: 193} instead of the previous setferential ‘Let me’ (Appendix 13:Case
study 1. TranscriptianLines 56, 59 - said with a higher pitch than the previous sentence
(Appendix 13: Case study 1. Transcriptidume 66. Since after the first sentent&ppendix
13: Case study 1. Transcriptionne 68 the speaker talks abbwhat he would like to do in
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the presentation budannot this paragrapliAppendix 13: Case study 1. Transcriptidmnes

68-72), too, could be considered as partitd tntroduction. Yet, it is nohecause the speaker
clearly introduces the first themaf his presentation in a detailed way: in the previous
paragrapi{Appendix 13: Case study 1. Transcriptidume 6166), at Lines 6364 (Appendix

13: Case study 1. Transcriptjorihe topic was introduced in general terms as ‘American
capitalism, particuldy over the last 30 or 40 years’, while in this paragraph (Appendix 13:

Case study 1. TranscriptiorLines 6872) at Line 68 (Appendix 13: Case study 1.
Transcription it is stated clearly that the starting point of the speechtentwise, will be the

1970s. This is a signal that the body of the CP has started because in the introduction of a CP
the topic is only announced (Rowidglivet and CarterThomas 2005: 52), hence stated in

general terms.

4.1.1- Casestudy 1: Move analysis

| will start the moe analysis from the beginning of the model, namely Wiibve A-
Setting Up the Frameworkvhose steps are all present in the introductasican be seen
from Table 4(belowon the following page The speaker starts off the presentation \Bittp
la - Listener orientation which lasts for most of the introduction. Firstly, he thanks the
institution which organised the conference for having invited (see Table 4 below on the
following page)(RowleyJolivet and CarterThomas 2005: 52), then he creatgseasona for
the presentatio(see Table 4 below on the following pagehich in turn creates expectations
about it (RowleyJolivet and CarterThomas 2005: 52). He does this by stating that what he
will say is controversia(see Table 4 below on the follivg page)and that despite always
being so upfront that people and students barely tolerated him, people are now starting to
want to listen to hingsee Table 4 below on the following pags) much so that he now hosts
a radio programmésee Table 4oelow on the following page)Secondly, he engages the
audience with funny remarks (Rowidglivet and CarterThomas 2005: 52) such as by
referring to a made up class about underwater basket weaving and stressing the word ‘Omaha’
(see Table delow on the folowing page)- and by telling them something about himself
(Rowley-Jolivet and CarterThomas 2005: 52), even though this last action overlaps with the
creation of a person@ee Table delowon the following page)Step 1b Acknowledgements
is not realied, as predicted (see Chapter 4).

The Discourse frameworkccurs, too Step 2a Announce topids realised towards the
end of the introduction, where the speaker states the title of his presentation and says that he

will talk about ‘American capitalism’ (see Table below on tle following pagg; at the same

33



time he implicitly hints at the general outline of his address by using thetovavant (see
Table 4below on this pageas a frame marker to announce goals (Hyland 2000: 190), thus
realisingStep 2b Outline structure/Indicate scog®owleyJolivetandCarterThomas 2005:
52-53).

As far asMove B - Contextualising the Topies concerned, the situation is a bit
complicated. | suggest that this move is partly realised, yet not sequentiMigve A Sep
la - Conference contexdtresses the intertextuality of the conference foreaw(ey-Jolivet
and CarterThomas 2005: 53) and, indeed, in this introduction there are references to other
speeches given during the conference, yet they do not constituteve oy themselves
because they are remarks embedde8t@p la Listener orientatiorof Move A Firstly, the
funny remark about the fish has the double purpose of engaging the audience and of referring
to the introductory speech given right befdhe presentation(see Table 4 below on this
page) Secondlythe speakemorrows the expression ‘to stir the pot’ (see Table 4 below on
this page)rom a previous speakand uses ito create his persona and justify his presence at
the conference by pointing othat his speech is in line with the idea behind the conference.
Thirdly, he explicitly refers to what was said in the introductory speech preceding his address
by saying ‘The Dean kindly referred to my radio program’ (see Table 4 below on this page)

As predicted (se Chapter 4)Step 1b- General research contexé not realised in this
introduction and ritheris Move C- Research rationaleNevertheless, in the text there are
elements whichresemblesome steps of this move. First, if we replace thecepn of
‘research’ with that of ‘topic of presentation’, the passage in which the speaker explains that
he has been giving addresses about the topic of the presentation because he believes that there
is something wrong with the economic system and wantaise awareness in socigisee
Table 4 below on this pagepuld be seen as the realisation of Mativation part ofMove G
in particularStep 1b Second, the speaker’s answer to the question of the talk (see Table 4
below on this pagejecalls Step 2b- Preview resultsor solutions of the Responsepart,
because that answer represents the climax of the argumentation which will be developed

during the speech.

Table 4: Case study, inoverealisation(see Appendix 13: Case study 1. Transcription)

MOVE A - Setting Up the Framewor|

Interpersonal framework

la- Listener orientation
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THANKING

PERSONA

JOKES/FUNNY REMARKS

1h- Acknowledgements
Discourse framework

2a- Announce topic

2b - Outline structure/Indicate scof

‘Thank you very much, | do really appreciate ...
Webster University extending this INVITATION ...
TO ME’ (Line 1-2)

‘I probably will stir the pot..." (Line 5)

‘l am a professor ... who was always on the edge in
my criticisms. Barely tolerable ... And suddenly,
over the last fouraars, I’'m not.” (Line 2223)

‘They all want to HEAR what | have to say.” (Line 32
33)

‘| started a radio program 3 years ago in New York
City...” (Line 5051)

‘I’ve never before been compared to a fish err
[laugh]’ (Line 2-3)

‘OMAHA [laugh]’ (Line 29)

‘they had to take something at four in the afternc
and this was the only thing other than underw

basket weaving [laugh]® (Line 3536)

‘The question of this talk. Can democracy cure
capitalism?Line s657)

‘I do wanna talk about American capitalism,
particularly over the last 30 or 40 years’ (Line 6364)

‘I do wanna talk about American capitalism,
particularly over the last 30 or 40 years ... and to do

a summary with you...” (ine 6364)

MOVE B - Contextualising the Topic

la- Conference context

‘I’ve never before been compared to a fish err
[laugh] but I’ll think about that and try to ...
integrate that into what 1 ... err what | have to say.’
(Line 2-3)

‘I probably will stir the pot” (Line 5

‘The Dean kindly referred to my radio program’ ine
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45)
1b- General research context
MOVE C - Research Rationale
Motivation
la--Problems/GapsiCountelaims
1b- Relevance/Centrality/Need ‘I do stir the pot and I’ve been stirring it most of my
adult life ... since it became clear to me that ... the
economic system in which we live was one that
serious problems and flaws, that we as a socie
general are faaid to confront them ... err and
therefore not too very well skilled at overcomi
them ... And that | wanted to pursue that and talk to
people about it” (Line 1317)
1c- Continuation of previous work
Response
2a--Questionraising/Hypotheses
2b - Preview results or solutions | ‘Can democracy cure capitalism? Well let me give
you the good news: | think it can. Ardthink it
Will.” (Line 5657)
3-Outline research goal

4.2 - Casestudy 2

Case study 2 is the videecording of a public event organised by the Maxwell School of
Syracuse University on f50ctober 2012(see Appendix 5: Case study 2. Conference
programme) The speaker is formelLt. Gov. Kathleen Kennedy Townsend and her
presentations about American politics and its two polarised visigeseAppendix 5: Case
study 2. Conference programmdjhis CP is noracademic because the speaker is not an
academig yet she has legitimacgnd authority to speak about the conference’s topic, i.e.
politics, because she has written a book aboaidk is a former politiciaisee Appendix 7:
Case study 2. Conference descriptionIRxould be argued that for this very reasoher
beingan exgrt - the CPis academic, but she neither sisespecific terminology nois she
there with the intent of being published, as an academic winufelct, she is there to present
to the interested audience her perspective on the current political situatibe US(see

Appendix 5: Case study 2. Conference programme)
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To mark the beginning of the body of the CP at Line(2gpendix ¥4: Case study 2.
Transcription)here are two elements. First, contanse, the topic of the speech is presented
in general érms in the preceding paragraf@#ppendix 14: Case study 2. Transcription: Lines
16-22) at Line 17 and it is reprised in a detailed way in the first paragoaghe body
(Appendix 14: Case study 2. Transcription: Lines324 Secondthe selreferentialpronoun
| is dmost exclusively confined tothe introduction (Appendix 14: Case study 2.
Transcription: Lines 22), which present23 1’s against 1 irthe first paragraph of the body
(Appendix 14: Case study 2. Transcription: Lines324 - with 6 out of 23 in the last
paragraplof the introduction(Appendix 14: Case study 2. Transcription: Lines2Ppalone.

4.2.1- Case study 2: Move analysis

As Table 5 below on the following page) showshe& majority of the introduction is
composedof Move A beginrng with Step 1lawhere the speaker thanks the organiser for
having invited he(see Table Helowon the following page)engages the audience by telling
them a funny personal anecdote (Rowdeyivet and CarterThomas 2005: 52) about her
mother forgettig where she went to collegeee Table ®elowon the following page)and
addresses both the previous speaker, who can be considered as the chairperson, and the
audiencegsee Table belowon the following page)it is worth noticing that the speaker talk
directly with the chairperson and the audience by using the personal marker ‘you’ (see Table
5 belowon the following page)First, it is used for the chairperson when the speaker tells him
he has omitted a particular piece of information abou{sesTable 5belowon the following
page) second, it is used for the audienght at the beginning, where the speakays how
thrilled she igo be therdsee Table ®elowon the following page)as well atowards and at
the end, where she tells the aumstie that they are lucky to go to Syracuse Universge
Table 5below on the following pageland where she invites the foreign students in the
audience to participate in the debate which would come (st Table Selow on the
following page) respedtely. As for Step 1bit does not occyias predictedsee Chapter 4)

Step 2aand Step 2bare used here to conclude the introduction, i.e. the speaker introduces
the topic of two different visions of Amerigaee Table Belowon the following pageand
gives a general outline of her speech by using the structure ‘I would like to’ (see Table 5
belowon the following pageas a frame marker to annourwr goal in order to say that first,
she will give a description of one of the two visipaad then shevill try to have a debate
with the audiencésee Table Belowon the following page)

Move Bis not realised afteMove Ain its entirety- instead a potential element @tep la
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is embedded inMove A Step 1a precisely where the speaker directly adsessthe
chairpersor(see Table Below on this page) When she tells him that Hesomitted a piece
of information about hefsee Table 5 othis page)- which she exploits to introduce the
following personal anecdote she indirectly refers to his prewuis speech, thus creating
intertextuality. Once again as predictete Chapter 4)Step 1bfinds no realisation in this
introduction, andite same applies tdove C.

In this introduction there is a very interesting element, namely the fact that the speaker
stresses more than once haltegiancé to the University which organised the conference, by
saying(i) ‘I’ve always had a warm place in my heart for Syracuse’ (Appendix 14: Case study
2. TranscriptionLine 2), (ii) ‘I actually wanted to go to Italy and study in Italy, and Syracuse
has a TERRIFIC campus there and so when Harvard wouldn’t allow me to, SYRACUSE did,
and for that I’'m always grateful. [Applause] Thank you, thank you, thank you.” (Appendix 14:
Case study 2. Transcriptiohines 811), and (iii) ‘you’re-you’re so lucky to go to this
fabulous University that has campuses all over the world, emm... it’s really a great, great
gift.” (Appendix 14: Case study 2. Transcriptidiines 1314). This cannot be traced back
with certainty to any move, yet 6 part of a bigger passagghe one beginning with the
personal anecdote about the motfsere Table 5 below on this pageyhich seems to be both
a selfjustification of the speaker’s presence to the conference giveby the speaker herself

and an‘adwertisementfor the University.

Table 5: Case study, tlhove realisatior{see Appendix4t Case study. Transcription)

MOVE A - Setting Up the Framewor|

Interpersonal framework

la- Listener orientation
THANKING ‘l'am ... thrilled to be with you’ ine 1

‘thank you so much for inviting me uh here” (ine 1
PERSONAL ANECDOTE ‘Err my mother could never rema{nemember) ...
The name of the college | went to. [laugh] | kng
truly horrible. She eventually gave me a doorma
| would remember what | went to, but emm or,
least she would.” (Line 46)

DIRECT ADDRESSTO CHAIRPERSON ‘l'am ... thrilled to be with you’ (ine 1

‘you didn’t tell them,...” (Line 2-3)
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DIRECT ADDRESS TO AUDIENCE

1b- Acknowledgements
Discourse framework

2a- Announce topic

2b - Outline structure/Indicate scof

‘I am ... thrilled to be with you’ (ine 1

you’re-you’re so lucky to go to is fabulous
University...” ine 13)

‘talk with you and | see there are students from
abroad it’d be interesting to see what YOU think

and how you feel about...” (Line 2022)

‘We were thinking about what would be the topic
and thought two different visions -of what
America is’ (Line1617)

‘I’m on one side of the vision. So this is not gonna
be, I can’t pretend this is going to be a balanced ... a
fair and balanced err err description of what the
Vvisions are’ (Line 1819)

‘I thought it would be interesting to at least talk with
YOU’ (Line 20)

‘l see there are students from abroad and it’d be
interesting to see what YOU think and how yeelf
about different visions of really what is the role

government’ (Line 2022)

MOVE B - Contextualising the Topic

la- Conference context

‘you didn’t tell them, but as an undergraduate | went
to err to Radcliffe whib eventually becam

Harvard.” (Line 2-3)
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I . i i
3 - Outline research goal

4.3- Case study 3

Case study 3 is an audio recording of a conference entitled ‘Europa, quo vadis?’ organised
by the University of Bologna on the occasion of the finals of the Faculty of Interpreting
Studies on 2ANovember 2015 geeAppendix 8. Case study 3. Conference descriptidhe
conference was organised so that the students sitting the finals could provide an interpretation
for the audience and be graded by their professors. Even though the situation wa@taged
the interpreters’ perspective, it was an actual conference from the speaker’s and the
audience’s point of view, since professors and experts were called in to give speeches, which
were open teverybody interested in the topi€he speaker in questias a British adjunct
lecturer 6eeAppendix 9. Case study 3. Conference programmbd teaches British culture
in the BA at the Faculty for Interpreting Studiasd is therefore qualified tdescribethe
British perspectiven Europe, which is his purpas

The CP can be considered as 4aoademic because the conference’s main purpose is to
create a rediife situation in which interpreters’ skills can be tested while at the same time
providing the public with relevant information and differguerspective on a trending topic
which is the reason why the sjzer refers to his own CP as a “lecture” (seeAppendix 15:
Case study 3. Transcriptian)

The cutoff point of the introduction coincides with the first pause made by the speaker,
thus signalling the emag of the first phonological paragragAppendix 15: Case study 3.
Transcription Lines 19). The first paragraph of the body of the Fpendix 15: Case study
3. Transcription Lines 1114) begins with the structure ‘Let me + verb’ and it qualifies as
such because, at Line 1Appendix 15: Case study 3. Transcriptiotije speaker says that he
is going to make a couple of ‘introductory comments’ about the topic of the CP, which is
indeed introduced when the speaker explains the word ‘Brexit’, thathe usal in the title of his
speech(Appendix 15: Case study 3. Transcriptidumes 1112). So, despite their name, these
introductory comments do not belong to the introduction of theb@fto the initial part of

the body of the speegctvhich introducedts topic.

4.3.1- Case study 3: Move analysis
The entirety of the introduction is taken up ldypve A starting withStep 1awhere the

speaker thanks the organisers for having invited him tkeee Table 6below on the
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following page) Steplb, as expectefbee Chapter 4)s not present in the texthile Step 1a
is followed by an elemenwhich could be considered &ep 2aif one were to stretch the
concept of “announcing the topic’. The speaker does not announce the topic of his speech,
probably becauséhe chairperson already did, as suggested by Reddéyet and Carter
Thomas (2005: 52) or because the speaker assumes the audience knows the title of his talk
and therefore knows what the topic is already; yet he stresses its relevance in the current
cornext (see Table 6 below othis page)and from this point of view this action also
resemblesStep 1b Relevance/Centrality/Neeaxf Move C- Research rationale

The introduction then ends witBtep 2bhence with the speaker outlining the structure of
his argumentation in which he will point out that the current ideas about Britain and the EU
are actually not current at allut canratherbetraced back to Margaret Thatcl{eee Table 6
below on thigpage)

Move G as predictedsee Chapter 4¥ound no ralisation in this introduction, while as
for Move B Step lait is possible that it is not present because the speaker is the first of the
day, excluding a very brief contributionadeby the chairperson.

Table 6: Case study, Bove realisatior{see Appedix 15: Case studys. Transcription)

MOVE A - Setting Up the Framewor

Interpersonal framework

la- Listener orientation
THANKING ‘Thank you very much for the invitation to con
and speak to you here today’ (Line 1)

1h- Acknowledgements
Discourse framework

2a- Announce topic ‘a topic which of course ... is particularly interesting
in 2015, 2016, 2017 fous err talking from a Britisl
perspective ... but also of course, err Europe in
general(tine 1.3)
2b - Outline structure/Indicate scoy ‘what | will try to do err in this ... in these ... in this
lecture really will be to talk about the Britis
perspective and try to say that the Brit
perspective in 2015, 16, 17 is not particularly NE

it’s really a reflection of ... err a whole series of
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corsiderations about Europe, which have beer
British minds for the last 30 years, and in that..er
that perspective I’ll be looking in particular actually
at Mrs THATCHER, Margaret Thatcher’s Bruges
speech in 1988’ (Line 49)

ising] .
1a-—Conferencecontext
1b-Generalresearch-context

MOVE C - Research Rationale

Metivation
La--ProblemsiGapsiCounteiaims
1b- Relevance/Centrality/Need ‘a topic which of course ... is particularly interesting

in 2015, 2016, 2017 for us err talking from a Brit

perspective ... but also of course, err Europe in

general(une 1-3)
1c- Continuation of previous work
Response
. . I <
2b- Preview results or solutions
3-Outline research goal

4.4- Case sudy 4

Case study 4 is the video recording of a speech given by +ed@died Labour Party
leader Jeremy Corbyn on the occasion of the Trade Union Congress held in Brightdh on 15
September 201%seeAppendix 10: Case study 4. Conference descriptiBesdes the fact
that the speaker is not an academic mmdare the members of the audience, this conference
also has the purpasof gathering trade unionists “to debate, discuss and decid@ppendix
10: Case study 4. Conference descriptiomy to take adbn in the light of the government’s
inaction before the workers’ situation (see Aopendix 10: Case study 4. Conference
description). Therefore this CP is nanademic. It is worth noticing that the context in which
it occurs is a very particular one, besauthe whole audience belong to the same discourse
community, i.e. they all are trade unionists, and this has an impact on the speech, as will be
explained in the next section.

The cutoff point between the CP introduction and its body is the pause at8.ine
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(Appendix 16: Case study 4. Transcriptiowhich divides the first paragragAppendix 16:
Case study 4. Transcription: Lines7) from the secondAppendix B: Case study 4.
Transcription Lines 919). Even though the last two sentences of the firgtagraph
(Appendix 16: Case study 4. Transcription: Lineg)%t Lines 67 are linked, conteérwise,
to the first two sentences of the second paragfAppendix 16: Case study 4. Transcription:
Lines 919) at Lines 910, it cannot be said that they bejoto the same section of the text for
three reasons. Firghey are divided by a strategiausemadeby the speake(Appendix 16:
Case study 4. Transcription: Line, 8ho is not interrupted by the applaubat rather waits
for it, judging by the facthat he finishes the sentence “That is in my body’ (Appendix 16:
Case study 4. Transcription: Line &)split second before it. Second, the first sentences of the
second paragrapfAppendix 16: Case study 4. Transcription: Line§9 are the starting
point for a thought developed over five liné8ppendix 16: Case study 4. Transcription:
Lines 913), which in turn is linked to the followingdea (Appendix 16: Case study 4.
Transcription: Lines 14.9). Third, what has been identified as the first paragrdpheobody
i.e. the second paragraphppendix 16: Case study 4. Transcription: Line$%), cannot be
considered part of the introduction because of its content, which represents a subtle way to
introduce the main topie or rather, messagéndeed, wherderemy Corbyn says that he has
always been a trade unionist (Appendix 16: Case study 4. Transcriptiom)L.ihe creates
cohesion between the two paragraphs by once again establishing a connection between
himself and the Trade Union movemeiihen, he lsifts to the main idea, that is the role of
the Trade Union in ordinary people’s lives (Appendix 16: Case study 4. Transcription: Lines
12-19).

| have used the term ‘message’ rather than ‘topic’ as it is difficult to identify a topic for
this specific CPJeremy Corbyn was invited to the conference because he had been recently
elected as leader of the Labour party, therefore not as a discourse community pemsiger
even though he identifies himself as surclhe speeclisee Section 4.4.1Hence he wasot
there to take part in the practices of the community, but rather, | would guess, to state the
position of his party in relation to the Teatnion, thus making his speech revolve around a
message and not a specific topimdeed, during the CP he caseseveral topics to get his

message across.

4.4.1- Case study 4: Move analysis
In this introduction there is only one sté&iep 1aof Move A which is probably due to the

nature of the conferencés can be seen in Table Befow on the following page)the
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speaker starts off his speech by directly addngsshe audience, first withsisters and
brothers’ - the typical opening address of Trade Union meetirgsd then whete refers to
Frances O’Grady as ‘your General Secretary’ (see Table 7below on this page) He also
addresses directly the General Secrekengelf when he looks at her and thanks her both for
having invited him there and for having given a speech for him on another oc(sesgon
Table 7belowonthis page) This last remark is emtded in a personal anecdote the speaker
tells the audiencésee Table 7 below onithpage) probably with the aim of engaging the
audience and, at the same time, of hawing moraeason to thank the General Secretary.

As an asideit is interesting to otice that Jeremy Corbyn identifies himself as a trade
unionist more than once, first by embracing the convention of addressing the audience as
‘sisters and brothers’ (Appendix 16: Case study 4. Transcription: Line 1), and then by saying
that it is in hisbody to be an active trade unionist (Appendix 16: Case study 4. Transcription:
Lines 67). It is as if the speakemwantedto point out that he is part of the discourse
community of the trade unionists, whichcallsthe social practices involved in academi

discourse.

Table 7: Case study, fnove realisatior{see Appendix@ Case studyt. Transcription)

MOVE A - Setting Up the Framewor

Interpersonal framework

la- Listener orientation
THANKING ‘thank you very much for ... inviting me here today’
(Line 1)

‘it’s an enormous honour to be invited to address the
TUC’ (Line 2-3)

PERSONAL ANECDOTE ‘It only seems... a very short time ago... that your
General Secretary, Frances O’Grady, did me the
honour of coming to speak at the nominat

meeting in my constituency in Islington North’ (ine

3-4)

DIRECT ADDRESS TO “CHAIRPERSON” ‘I’m very grateful, Frances, for what you did then’
(Line 56)

DIRECT ADDRESS TO AUDIENCE ‘Sisters and brothers’ (Line 1)

‘your General Secretary’ (Line 3)
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Ib-Acknowledgements
Diseourse-framework
2a—AnRnednece-topic
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MOVE B-Contextualising-the-TFopic
1a-—Conferencecontext
1b-Generalresearch-context

MOVE C - Research Rationale
o
la- Problems/Gaps/Countefaims
1b- Relevance/Centrality/Need
: : : : "
Response
. .. | <
2b- Preview results or solutions
3- Outline research goal

4.5- Case study 5

Case study 5 is a video recording of a TEDx Talk entitled ‘My philosophy for a happy
life’ given by 17-yearold Sam Bern in November 2018eeAppendix 12: Case study 5.
Speaker list). The title of the conference is ‘Start Now’ and all speakers were asked to share
their life experience and the way they overcame certaitaoles see Appendix 12: Case
study 5. Speaker lis\ppendix 12: Case gtly 5. Conference description) with the paying,
and therefore | guess interested, audience. Héimeecontextof this CPis totally non
academic.

The point where the CP introductionds coincides with the indirect statement of the title
of the speech at Lines Z% (Appendix I7: Case study 5. Transcription). It might seem that
the introduction actually ends in the previous paragréppendix 17: Case study 5.
Transcription: Lines 121) at Line 21, because the speaker introduces the topic of his talk
and then makes a pausses if to signal the beginning of a new section of the tdgtvever,
the content of the paragraph which follop#gppendix 17: Case study 5. Transcription: Lines
23-26) is linked to everything the speaker has said scafait conveys the gist of the text so
far. Furthermorgat the end of the paragragBAppendix 17: Case study 5. Transcription:

Lines 2326), at Lines 25826, the speaker announces his intention sreskwith the audience
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his philosophy for a happy life, which he will start doing in the following paragraph
(Appendix 17: Case study 5. Transcription: Line.Z)r these reasons the introduction ends
at Line 26.

4.51 - Case study 5: Move analysis

Move Ais the onlyonepresent as shown in Table 8 (below onidipage) First, Step la
can be identified at the very beginning, where the speadikertly addresses the audience by
greeting thenfsee Table 8 below onipage) The step continues when he gdalhe audience
two related personal anecdotes, one about the time he had a snare drum custom made in order
to fulfil his dream of playing in his high school marching band despite suffering from
progerid (see Table 8 below on this pagend the other abotis radio interview after his
mother and other scientists published a groundbreaking study about pregeridable 8
below on this page)

Afterwards the speaker passes directlptep 2awherehe announces the topic of the CP
by saying that he is the to share with them his philosophy for a happy (gee Table 8
below on this page)As predicted(see Chapter 4)Move A Step lband Move Care not
present, but neither love B- Contextualising the topicThis is probably due to the fact that
the peaker is subject to strict time limitsn the video it is possibl® see a countdown clock
for the speaker so he prepared his speech beforehand and sticks to it without adding extra

information referring to previous talks while presenting.

Table 8:Case study Gmove realisatior{see Appendix7t Case studyp. Transcription)

MOVE A - Setting Up the Framewor|

Interpersonal framework

la- Listener orientation

DIRECT ADDRESS TO AUDIENCE ‘Hello everyone’ (Line 1)
PERSONAL ANECDOTE ‘A few years ago before my freshman year in High
School ... | wanted to play snare drum in the

Foxboro High School Marching Band. However ...
and it was a dream that | just had to accomplish.

each snare drum and harness ... weighed about 40

pounds each. And | have a disease called prog

! Progeria is onef the “rare human disorders associated with premature aging” (Encyclopadia Britannica
Online).
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1h- Acknowledgements
Biscourse-frameweork

2a- Announce topic

>b- Outl ndi F

SO just to give you an idea | weigh only about
pounds. So, logistically, I really couldn’t carry a
regular-sized snare drum. And because of this ... the
band director assigned me to play ... pit percussion
... during the halftime show.
Now, pit percussion was fun. Err it involved so
really cool auxiliary percussion instruments ... like
the bongos ... timpani, and ... timbales and cowbell.
So it was fun, emm ... but it involved no marching,
and | was just ... so devastated. However, nothing
was gonna stop me ... from playing snare drum with
the marching band ... in the halftime show. So my
family and | worked with an engineer. to design a
. snare drum harness that would be lighter, and
easier for me to carry. And so ... after continuous
work err we made a snare drum ... apparatus that
weighs only about 6 pounds. [applause]” (Line 1-14)
‘Last year ... my mom and her team of scientists
published the first successful progeria treatn
study, and because of this | was interviewed
NPR, and John Hamilton asked me the quesl
“What is the most important thing that people
should know about you?”. And my answer was,

simply, that | have very happy life.” (Line 16-21)

‘So 1I’'m here today to share with you my philosophy

for a happy life.” (ine 2526

MOVE B-Contextualising-the Tepic
la-Conference-context
1b-Generalresearch-context

MOVE C-Research Rationale
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Metivatien
Ia--Problems/GapstCountelatims
Io--Relevanee/CentralityNeed
1c- Continuation of previous work

Respense
2a--Ouestonraisingtypotheses
2b- Preview results or solutions
3 - Outline research goal

4.6- Discussion of results

As stated at the bewmiing of this chaptercase studies do ngdermit the drawing of
conclusionswith a high degree of certaintyHowever, | believe that they have proven
themselvesa source of insighisot only aboutthe move analysis dhe noracademic CP
introduction, btialso about the gend the noracademic CPFirst, they were useful because
they allowed the identification of recurrent movaesithin the limits of a case study analysis
of the noracademic CP introduction, which can be used as a starting pofattfwer studies.
Secondg they were helpful in determining whether the academic CP introduction and the non
academic CP introduction are the same genre otLastly, the highlighted particular features

of the noracademic CP as a genre

4.6.1 - Possible ecurrent moves in noracademic CPintroduction s

From the analysis of these introductions carried out in this chaptereiergeghat there
is one step iRowley-Jolivet and CarterThomas’ model (2005) that is always present, and
that isStep 1la Listener orientationof Move A- Setting up the framewaorkvhose aim is to
engage the audience in both the academic cofRowley-Jolivet and CarterThomas 2005:
52) and the noracademic contextn all cases except case stugytivas realised through the
act of ‘thanking’, while three out of five times- case studies 2, 3, and fhe speaker decided
to tell personal anecdotes ordwectly address the audience instead. It is worth noticing that
only in case study 3vasthe step realisethy means of just me speech act. Insteathe
speakers usually combidi¢hree or four different strategies in order to make contact with the
audience.

As an asidgl believe that, considering th@ominenceof this step in the case studies, it
could be argued that in n@atademic CP introductions it is essential to engage the audience

right from the very stayiand this is probably due to the nature of the-aocademic discourse
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community. In academic discourgeersuasiveness derives from the employment of rhetorical
practces which reflect social practices within the discourse community (see Section 3.2), so
an academic speaker would real&tep 1a Listener orientatiorbecause he/she is required to
in order to be persuasive, and not because he is/she wants to beiyeparase By contrast,
the nonacademic discourse community is not so regulatory and, even if it has established
practices,theseare not so stricthat the success of the speech largely depends on their
adoption. Furthermore the speaker knows thahe audience does not take part in the
conference because they are required to by the social practices of the discourse community as
happens for the academic discourse commuggge Section 3.3)in fact, hey are there
because they are interestiedthe topc or the speaker of the Gimself/herself(see Section
3.3), which further proves the nemegulatory nature of the neacademic discourse
community

The second most recurrent movéStep 2a Announce topiof Move Awhich occurredn
all cases except sa study 4In one case case study 3 the speaker described the topic in a
more detailed way without announcing it, because the chairperson had already done it. The
only time the stepdoes not occur is in case study 4 and it is probably due to thdispeci
nature of the speaker and the cont&te fact that this speech wgten by a politician
invited at a conference of the Tradenion probably affectboth the content and the structure
of the speech, which builds a very complex network of argumefdsebmtroducing the real
message the speaker wants to get aqsEss Section 4.4pas explained in section 4.# this
case, the term ‘topic’ is unsuitable for the speech and | would rather talk about ‘message’
which is precisely the probable reason wStgp 2a- Announce topiaoes not occur here.
When it does occur, howeven,the majority of the casei is introduced with the structure ‘I
+ modal or verbal structure expressing intention’, as in ‘I do wanna talk about’ - case study 1
(Appendix 13: @se study 1. Transcription: Line)63‘what 1’d like to do today’ - case study
2 (Appendix 14: Case study 2. Transcription: Ling 46r ‘I’m here today to share with you’
- case study HAppendix 17: Case study 5. Transcription: Ling.25

Step 2b Outline structure/Indicate scopf Move Ais almost as frequent &ep 2aas it
occurredin all cases except case studies 4 andAS is the case for academic CP
introductions, the structure outline is rarely explicit (RowdeyivetandCarterThomas 2005:
53), yet in the academic context it could be, because the structure of an academic CP is clear
and logical- as it is necessary to present datso much spthat it has beerpossible to
identify its moves (e.g. Dubois 1980b). By contrast, -aoademic CR are not used to

present new findings, so their structure is more focused on the content rather than a series of
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passages one needs to present scientific results. asndxpectedwhen the structure was
outlined by the speakers in the nacademicstudes, it was a list othe subtopics the
speaker would cover in his/her CP.

The only occurring step d¥love B- Contextualising the topics Step 1a- Conference
context even though in the academic context it is used with a slightly different meaning than
in thenonacademic context. In academic discoursterences to other CP’s given during the
conference are aimed at justifying the content of the speech as well as avejitigonsof
concepts (Rowleyolivet and CarterThomas 2005: 53). In the castdiessuch references
were exploited to realis8tep 1a Listener orientatiorof Move A instead. In case study 1
references to previous speeches were uséaee different wayso make funny remarkss
in “‘I’ve never been compared to a fish err [laugh] but I’ll think about that and try to ...
integrate that into what | ... err what | have to say’ (Appendix 13: Case study 1.
Transcription: Lines B); to create the speaker’s persona, as in ‘I probably will stir the pot’
(Appendix 13: Case study 1. Trangtion: Line 5); and to justify the speaker’s presence as
such, as in “The Dean kindly referred to my radio program (...)" (Appendix 13: Case study 1.
Transcription: Line 45). Incase study 2eferences to previous speechesre made to
introduce a persohanecdoteas in‘you didn’t tell them, but as an undergraduate | went to
err to Radcliffe which eventually became Harvard.” (Appendix 14: Case study 1.
Transcription: Lines 3).

Moving on toMove C- Research rationaleit cannot be said that it occudieyet there
were some elements two case studies case studies 1 and -3which resembld three
particularfeatures the Motivation categoryin general,Step 1b- Relevance/Centrality/Negd
andStep 2b- Preview results or solutionsn case study,the speaker talks about the reason
why he started to give speeches such as the one he is deliveringgenthbhasisingthe
relevance of the speech itself as well as of the issues disqugssehdix 13: Case study 1.
Transcription: Lines 1-37), which isindeed thepurpose of théMotivation category oMove
C (Rowley-Jolivet and CarterThomas 2005: 54). Furthermore, still in case study 1, the
speaker anticipates the point he will try to make during the whole speech through
argumentatior{Appendix 13: Case stydl. Transcription: Line$6-57), thusrecalling Step
2b - Preview results or solutionsbelieve that the presence of elements similar to some steps
of Move C in this introductionis due to the fact that the speaker is an acadesoiin
preparing this geech, he might have been influenced by the structure of the academic CP. As
for case studyB, the speaker limitdimself to stating that the topic is relevant without

developing further the ide@Appendix 15: Case study 3. Transcription: Line8)lthus
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hinting atStep 1b Relevance/Centrality/Need

In three case studigbere wasan element which cannot be traced back to any particular
move of the Rowleydolivet and CarterThomas’ (2005) model, but which I find quite
interesting because it is connectedhe figure of the speaker in the racademic context. In
Section 3.3 | suggested that ttielivererof a nonacademic CP had to kan authority of
some kind, and indeed in three case studies | f@wdence forthis. Three speakers out of
five - casestudies 1, 2, and 4felt the need to stress the legitimacy of their presence in that
context: in case study 1 the speaker states that he will say controversial things by borrowing
the expression ‘to stir the pot’ (Appendix 13: Case study 1. Transcriptid_ine 5, 13)from
one of the organisers of the event, who had said that Webster University had organised that
conference and had invited those spesikeiorder to make people thifly exposing them to
controversial opinions. In case studytBe speakeseems to be promoting the organising
University as ifto claim that she belongs there and therefore has right and cause to be giving
that speeclfAppendix 13: Case study 1. Transcription: Lines-2181314). In case study,4
the selfprojected authordtivenessis more evident than ever because the speaker finds
himself before an audience belonging to the same discourse comrfaegtyAppendix 10:

Case study 4. Conference descriptidit¢nce to be acceptedndto make sure his speech is
successful, hdas to adopt the community’s rhetorical conventions as well as embrace their
ideas, and, indeed, that is what he does by adjusting his direct addresstriaditienal
‘sisters and brothers’ and by stating explicitly that he, too, belongs to their community.

A final remark: as predicted at the beginning of this chafep 1b Acknowledgements
of Move A- Setting up the framewarlStep 1b- General research contexif Move B-
Contextualising the topiandMove C- Research Rationaldo not occuin non-academic CP

introductions or at least not in prominentway.

Table 9 pelow onthe following page) shows the occurrerinethe case studiesf the
moves and steps of RowleyJolivet and CarterThomas’ (2005) model. Because of the
importance ofStep la Listener orientationas discussed at the beginning of this section,
decided toaddits specific realisationsyhich were mentioned biRowleyJolivet and Carter
Thomas (2005in the description of the step, but not considered as readtspb (cfRowey-
Jolivetand CartefThomas2005 52).
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Table 9 Occurrence ofnovesan the case studies (CjpV

CS1|{CS2|CS3|CS4| CSh
MOVE A - Setting Up the Framework
la- Listener orientation
THANKING X X X X
PERSONA
JOKES/FUNNY REMARKS
Interpersonal PERSONAL ANECDOTE X X X
framework DIRECT ADDRESS TO CHAIRPERSON X X
DIRECT ADDRESS TO AUDIENCE X X X
1b- Acknowledgements
Discourse 2a- Announce topic X X X X
framework 2b - Outline structure/Indicate scope X X X
MOVE B - Contextualising the Topic
la- Conference context X X
1b- General research context
MOVE C - Research Rationale
la- Problems/Gaps/Countetaims
Motivation 1b- Relevance/Centrality/Need X X
1c- Continuation é previous work
2a- Questionraising/Hypotheses
Response 2b - Preview results or solutions X

3 - Outline research goal

4.6.2 - Suggestion ofa non-academic CP introduction move model

Based on the case study défable9 aboveonthis pagg it is evident that nomcademic

CP introductions do not follow the same move structure as academic CP introdwst@ms

though they bear some resemblancé.tt | were to suggest a new move modepired by

RowleyJolivet and CarterThoma’ (2005) and based on the data retrieved from the case
study analyses carried out in this wpitkcould not be considered as the structure potential of

the genre Hasan’s GSP (see Section 3.3) - because the data is restricted to 5 case studies and

it does not “exhaust the possibilities of text structure for every text” (Halliday and Hasan

1989: 64).However, it would be useful anywdecause it coulfLinctionasa starting point
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for further studies, as will be explained in Section4.60 the move mod®f nonacademic

CP introductions would be structured as folloiase also Table 10 at the end of this section)

Borrowing Rowley-Jolivetand CarterThomas’ (2005) move names, | would call the first
move Move A- Listener orientationwhich would serve te purpose of making contact with
the audience and engaging them from the very beginning. As discussed at the beginning of
Section4.6.1 it emerges from data that engaging the audience is essential-academic
CP introductiors and that this could bec@mplished in different sometimes concurrent
ways. So | would addthesedifferent ways as steps, to be precise | would list as steps those
move realisations suggestedRgwley-JolivetandCarterThomas (200552) which occurred
in the case studies alysed here (see Tablea®oveon the previous page), nhameRhanking
which occurred in all case studies except case stu@grspnal anecdote/personasin all
case studies except case studydkes/funny remarksvhich occurred in case studyDirect
addressto chairperson which occurred in case studies 2 and 4; &mekct address to
audience as in case studiek 4, and5. | would add a further step, i.References to other
speecheswhich in RowleyJolivet and CarterThomas’ (2005) model wouldcoincide with
Step 1a Conference contexif Move B- Contextualising the topid would think of it as a
step ofMove Aof my model because, as discusge&ection 4.6.1all references to previous
speeches are exploited by the speaker to engage tlemeetdas in case studies 1 and 20
it would make more sense to consideasanother possible move realisation.

For the secondnove of my model | would adagRowley-Jolivet and CarterThomas’
(2005) concept of “discourse framework’ to describe a move which focuse®n the content of
the CP as well as on the CP itself as a communicative eSenkove B- Discourse
frameworkwould be realised through two interchangeable and cofleireieps Announce
topic, like Step2a of Move Ain RowleyJolivet and CarterThomas’ (2005) model, and
Outline subtopicsAtructural intentions which is inspired byRowleyJolivet and Carter
Thomas’ (2005) Step 2b- Outline structure/Indicate scopef Move A The reason for this
latter stepis hinted atin Section 4.6.1i.e. the structure of neacademic CP’s is rarely very
clear because it is based on the content presented in the speech, so it would make more sense
to talk about‘subtopics than ‘passages of the structuré-urthermorgin one of the case
studies- case sidy 2 - the speaker shared with the audieheg intention to divide their
contributions intotwo parts, one dedicated to the speech and the other one dedicated to a
discussion with the audience themsel{gee Table Bn page 3B That is why | also inclded

‘structural intentions’ in the name of the step.

53



| would call the last movéove C- Authority claim whosepurposewould be to justify
the speaker’s presence to the conference - through the stejRelevance ofpeaker- andor to
provethe relevance othe chosen topie by means of the steRelevance of topid would
make this move optiondbr two reasons. The first one is merely a matter of occurrence, since
it wasonly two speakers case studies 1 and-3vho stressed the relevance of the topidrthe
CP’s dealt with. The second reason is based on Hasan’s (Halliday and Hasan 1989) definition
of ‘optional elements’, which “do not occur randomly, [but rather]their optionality arises
from the facthat their occurrence is predicted by some attribute GC that is noiwlefining
for the CC and to the text type embedded in that CC” (Halliday and Hasan 1989: 62). |
believe the optionality of this move derives from the fact that within the wider *non-academic
context’ there are ‘non-academic susontexts’, each ofwhich influence the delivererand
hence the structure of the temta different yet nomefining way For instancein case study
4 (see Sectin4.4, 4.4.1, and 4.6.), the speaker addresses a very cohesive discourse
communityhavingestablishedliscourse and social practices, and therelfi@probably feels
the pressure which derives from thad well asthe consequent need &xplicitly justify
himself as deserving of being theWhile in contexts such abat ofcase study Syherethe
audierre does not form aloseknit discourse community, the speaker does not justify his
presence in an explicit wdyecause he does not feel pressured to

Concerning the sequence of the mgvesould say thaMove Atends to precedglove B
althoughthe movesand/or steps are often realised concurremtyelements oMove Bor
Move Care embedded iNove A This would be further evidence for the fact that, as already
statedin Section 4.6.1Move Aseemdo be the most importanbr even thelefining move of
the genreBut while the obligatory nature dflove Ais undoubted, some concerns might be
raised abouMove Bs, because this latter does not seem to be an independent move, since it
is sometimes realised through elements embeddebwe A- as already bserved However,
| would argue thaMove Bis an obligatory element of the model ftwo reasons. First,
random occurrence of an element does not define its optionality (Halliday and Hasan 1989:
62). SecondMove Bdid not occur in only one case studydqeastudy 4), andeven though it
did not occur because of the specific context of the spgleetCP was given in the context of
the Trade Union Congres@&ee Sectiod.6.1) and could therefore be considered as optienal
as suggested in the previous maegh, the contexvf case study 4 is a ‘non-academic sub
context” which influences the structure of the text in a non-defining way- its occurrence rate
is frequentenoughto make it an obligatory move.

The model of move structure that | propose for-academic CP introductions is shown
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in Table 10 below on this page

Table D: Nonacademic CP introduction move model

MOVE A (obligatory)- Listener orientation

Step la Thanking
and/or Step 1b Personal anecdote/persona
and/or Step 1c¢ Jokes/funny emarks
and/or Step 1d- Direct address to chairperson
and/or Step le Direct address to audience

and/or Step 1f- References to other speeches

MOVE B - Discourse framework

Step 1la Announce topic
and/or Step 1b- Outline subtopicsktructuralintentiors

MOVE C - Authority claim(optiona)

Step la Relevance of topic
and/or Step 1b Relevance of speaker

As stressed more than ondéave case studies do not offer a high degree of certainty, so
this move model is temporary and open rigection and/or confirmation as well as

adjustments

4.6.3 - Revised definition of the noracademic CP introduction as a genre

In Section 3.4 lkattemptedo define the noracademic CP introduction as a genre using
Swales criteria as a starting point to make aggioms. Thanks to the case studidsose
assumptions can be now confirmed or rejected, even if the degree of certainty is not high, as
already mentioned before.

The non academic CP introduction is a genre because it occurs every time at the
beginning of a noracalemic CP(see Section 4.6.1)hus constituting a class; however, given
the nature of this study, | would like to include the possibility of a few exceptions because
five case studies are not enough to make general statements in these terms. The pingose of
nonracademic CP introduction is to introduce the speaker, the CP, and its topic, but above all
to engage the audiengsee Sections 4.6.1 and 4.6.3s a result, the language and the
content of the genre are quite inforlraad simple, as is the synta

As far as the structure of the ranademic CP introduction is concerned, thereaare
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couple ofremarks to be mad@n the one handjiven thatthe structure of neoacademic CP
introductionsis not always fixed, but shows a seriesageatednoves and steps (see Section
4.6.2),and that thesdiffer from the movesof academic Cintroductions the academic CP
introduction and the neacademic CP introductiodo not share a move structur@s
different structures correspond to different ger{see Sectior8.5), it could be said that the
nonacademic CP introduction and the academic CP introduatsonot the same genre.

On the other hand, it iglso true thatcademic and neacademic CP introductiordo
bear some resemblandeor instance,htey share the communicative purposes of introducing
the CP and the speaker, and of addressing the audsee&ection 3.4Furthermoretheir
structureshavesome elementsm common,as discussethroughoutSectiors 4.6.1 and 4.6.2
So | would suggedhat the academic CP introduction and tloe-academic CP introduction
are two reprgentations in delicacy of the same gefufe Halliday and Hasan 1989: 10&s
Ogenres can vary in delicacy in the same way as contexts canO (Halliday and Hasan 1989:
108) and the two kinds of introductions occur in two different contexts (see S&c8hnn
Swalesian terms (cf. 1990: 52) this means thatacademic CP introduction and the non
academic CP introductiocould be different examplesof the same genyewhich have
different degrees of prototypicality.

Since the introduction is just a paift something bigger, namely the CP, one could even
go as far as targue thatthe CPitself is a OsupgrenreO (as in Bhatia 2004: 5@pjich
encompassethe two different- yet similar- OsulgenresO (as in Bhatia 2004: 67)the
academic CP and the nawcademic CP.

This logic also applies to theonacademidntroductions themselves, by which | mean
that, as | suggested in Section 3.3, the-academic CP cabe used by differentnon
academidiscourse communitieé\s poirted out in Section 4.6.1, in certain case studies, the
context - which is created by the discourse community among other elememés so
peculiar that it influenced the speaker and, as a consequence, the structure of his/her CP
introductions(in Section4.6.2 | gave the example of case study 4, in whose context the
speaker feels the need to justify his presence before the audienceetitusgyca move for
that purpose)So it would seem that the n@tademic context in which the nrasademic CP
introducfon occus (see Section 3.3) is diversified and that different -Osotexts® as
already argued in Section 4.6-2can be identified. These OsamtextsO generate slight
differences in the structure of the CP introductions created within them, thetledgrare
different representations in delicacy of the same context (cf. Halliday and Hasan 1989: 108),

namely the noracademic context. The differences in structure are, as already said, slight, so
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they are not so prominent to constitute different individual genres aswlltl be said that
within the ‘sub-genre’ of the noracademic CP introduction there are speotfeiations in

delicacy whose peculiarity and structure are determined by theacemlemic ‘sub-contexts’
in which they occur.
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5 - Practical and general conclusions

Simultaneous interpretatioménceforth referred to &l) occurs in many places, one of
which isthe conferencaetting In such occasions the interpreter is considasodne of the
participants in the communicative event (PSchhacker 1991, in Russo 1999: 94), alongside
with the “initiators of the interpreting acts (TranslatiorrInitiator), clients Besteller or
Aufraggebe), sometimes operating through Professional Cemigg Organisers,
speakers/delegate@\sgangstext¢rand recipients” (Pochhacker 1995, in Garzone 2002:

116). Whenthe speaker and the audierde not speak the same languatiee interpreter
enables théatterto understand the communicative intentionshefformer by translating the

text almostsimultaneouslyfRusso 1999: 95), i.e. the interpreter translates the speech out loud
in the target language while listening to it in the source language, usually with a time lag
calleddZcalage The operations irolved in this process, however, are far more complicated
than this: when the interpreter listens to a sentence, he/she places it in its context, then
conceptualises its meaning while concurrently saying out loud its translation and listening to
the following sentence as well as checking that his/her outmyriaimmatically and content

wise correct (Lederer 1997: 137). So, while doing his/her job, the interpreter needs to strike a
balance among three concurrent +automatic cognitive processes, whiGlile (2009: 160)

refers to as “interpretingefforts’. The first one is thdistening and analysis effqrivhich

consists of all those operations aiming at the comprehension of the meaning of the speaker’s
utterance (Gile 208 160). The second one is theducion effort which includes all those
processes from the mental representation of the message to the utterance of the translation and
monitoring of the output (Gile 2009: 163). The third one is iemory &ort, involving

mainly shortterm memory operatiom (Gile 2009: 165). If the processing capacity
requirements for the three efforts exceed the capacity avait@hfeone effort requires more
processing capacity than the others thus creating a resource distribution imbalance, then
problens arise (Riccadli 1999: 165166; Gile 2009: 170). To avoithem anda consequent

bad performance, there are a number of strategies interpreters can employ, one of which is
anticipation.

Anticipation is essential in S| (Kalina 1992: 254p it has beerwidely studied (&.

Lederer 1981; Chernov 1994, 2004; Seleskovitch 1997; Van Biesen 1999; Vandepitte 2001
Bartlomiejczyk 2008; Gile 2009it is traditionally defined as the interpreter’s production of a
word or a string of words before the speaker has uttered the card@spavord or string of

words. Researchershave made several distinctions and identified different types of
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anticipation. On the one han®artlomiejczyk (2008) desibes three approaches adopted,
which lead to three different definitions o&nticipation The first definition describes what
occurs “when the target language counterpart of a source language segment is produced
before the source language segment is utte(Bdrtlomiejczyk 2008: 117). The second
definition is described as the interpreter’s “general ability to predict a plausible continuation
of the source language speg&cBartlomiejczyk 2008: 118). The third one is referred to as
“general anticipation” (Bartlomiejczyk 2008: 118), in which the interpreter builds up
expectations about a text, wh will then be discarded or confirmed. On the other hand,
Vandepitte (2001: 325¢lassifies anticipation®n the basis of the information needed to
produce them. First, there is Lederer’s (1981: 256) linguistic anticipation, which is based on
language prdiction deriving from information retrieved from lodgrm memory. Second,
there is alsd_ederets (1981: 256) cognitive anticipation, based on cognitive memory and
sense expeations deriving from pragmatiand extrainguistic information rather than
linguistic knowledge (Vandepitte 2001: 328gderer (1981, in Vandepitte 2001: 32§&)o,
classifies anticipationsBy drawing another distinction based on the -aice span,she
distinguishesbetween “anticipation proper and freewheeling” anticipation(Vandepitte 2001:
325); in the former the interpreter’s utterance precedes the corresponding speaker’s, while in

the latter both come at the same time.

Perhaps, however, the most interesting type of anticipation in the context of this study is
Goodale’s (1987, in Vandepitte 2001: 325) “ritual anticipation”, used “to produce clichés for
greetings, farewells, expressions of thanks, approval and disapproval” (Goodale1987, in
Vandepitte 2001: 325)t is made possible by situational and general knowledgsel as by
the interpreter’s ability to activate certain schemas, as Bartlett (1932, in Riccardi 1999: 167)
calls them, linked to the communicative event and the kind of text he/she is interpreting
(Riccardi 1999: 167). Thanks to this ability the interpret@n recognise certain text types,
conference kinds as well as recurrent elements at the beginning or end of a-spagech
greeting and thanking formulashus being able to reproduce them automatically in the target
language (Riccardi 1999: 169). Thim# of anticipation reduces bothe uncertainty and the
cognitive effort for the task of translating, so that “more capacity is left for tasks which
require it, and risks of saturation can be reduced” (Gile 2009: 175).

So far interpreters have acquiredsthbility through the repeated experience of the same
text type (Riccardi 1999: 172) and herewsere move analysis and move models in
particular - fit into this context:a move model could be a usefhortcut to theaware

acquisition of those pragmeat competences interpreters develop unknowingly with
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experience. On a surface level, knowing the move structure of a text genre could help the
interpreterboth in terms of general anticipation and ritual anticipatiéinst, even though
exceptions are alwa possible (Dudleyevans 2000: 6), being aware of the probable structure
of a specific genregbefore having to interpret a text belonging tceiables the interpreter to
build up expectations about the text itself. Of course, as the text unfolds wpEssations
will either be confirmed or rejected, but havisgme sort oftarting pointhelps reducet
least some of the uncertainty linked tdl. Second, the moves in a move structure are
identified through the analysis of thi@nguagein the texf so a interpreter could retrieve
linguistic expressionstarting from the moves or steps thealise. For instance, the step
Thanking (see Table @ on page55) can be realised with many differeget standard
formulations from which the interpreter could cbse and memorissomein order to use
them in an automatic way while interpreting. This principle does not apply to all moves, of
course, because such movesPassonal anecdotésee Table Q on page55) do not have
standardised waysf expression On a deper level, genre analysis accounts for “private
intentions of the author, in addition to socially recognised communicative purposes” (Bhatia
2002: 5). Therefore, behind every move lies a communicative intent, and knowingshat
well as what that intenis, even if it can be complicated and requires a deeper analysis of
genres and moves, can come in handy during Sl, because the interpreter also has to convey
the speaker’s communicative intentions (Viezzi 1999: 143) Admittedly, this latter use of
genre ad move analysis is not very practical, because it would require time an interpreter
seldom has, since more often than not he/she is hired for a job not long before the event itself
and he/she must prepare in manther different ways too - e.g. by writing glossaries (Gile
2009: 147) and gathering information about the event (Gile 2009: 148).

As for the noracademic CP intiduction move model proposed ire@ion 46.2 (see
Table D on pagebb), it can be useful not only for theasons listed above. Thearpreter is
not only a linguistic and cultural mediator, but also someone who communicates (Rucci 1999:
152),sothe quality of his/heperformanceeven in the conference context (cf. Viezzi 1999)
also depends on his/her communicative competences. Ri1989) refers to the interpreter as
someone who communicates only in the context of consecutive interprégngeforth
referred to a<Cl), but | believe that some of the elements he pantsand which make a
delivery successfukan be applied to Stpo. Even if thesimultaneousnterpreter is notis
physicallyexposed to the audience as tomsecutivanterpreter is (Rucci 1999: 15de/she
is speaking to an audiencenethelessso he/she needs public speaking skills, too. Elements

such as a stegidand convincing voice, lack of filled pauses, and never leaving a sentence
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unfinished (Rucci 1999: 154) are just as important in Cl as in Sl. The interpreter, after all,
must convey the idea he/she is confident and in coafrtiie textso to make the alience
trust him/hey and, being in the booth, the simultanemitgrpreter has no other way to do it
than through his voice. Interpreters are usually good at not letting nervousness emerge in their
voice, but there is no doubt that the uncertainty whalses that anxiety can be reduced by
having more information about the text one is translating. Some of this information can be
acquired thanks to the study of move models, as already stated above. This, however, is truer
than ever in the case of introdiact move models. The introduction is the first part of the
speech, through which the speaker makes contact with the audience; and so does the
interpreter. First impressions do matter, so it is of paramount importance that the interpreter
conveys a selassired attitude from the very statt, avoid jeopardisinghe trust relationship
between himself/herself and the audience. If an interpreter is aware of what is going to be said
in the text in terms of general moves, he can be ready to confirm or rejeet leispectadbns
and & a resulthe/shecan conveyhis/her certaintyo the audience through his voitem the
beginning

Of course the study of move models alone cannot replace all the other preparation
strategies needed to acquire all the necessérymiation for a good performance, but it can

be considered, in my opinion, another useful preparation strategy to take into account.

5.1- Concluding remarks

Many of the studies on CP’s focus on the academic context only. In this work | have set
out to investigate the noeacademic context to determine whether there are differences
between the academic and racademic CPas genreswith particular regard to their
introductions

The academic context, which consists of academic discourse, isadbylthe @ademic
discourse community and its peculiar social practie@sl it isfor this very reason thahe
academic contexts different from the nomcademicone Since they occur in different
contexts, he same holds true for academic and-academic CP’s - and, as a consequence,
for their introductionsHowever,since academic and n@tademic introductions share some
resemblancand are part of academic and ramademic CP’s, respectively, the CP could be
considered as a ‘super-genre’, which includes the academic and the neatademic CP as ‘sub-
genres’. It could alsobe said thathe noracademic CRtself encompasses different variations
in delicacy of the genre, generated by the different ‘sub-contexts’ within the wider non-

academic context.
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So, at this pint, | believe there are two ways in which the move model suggestéads
work could be applied to further studieBirst, a corpudased study where the corpus is
representative of only one of the racademic CP ‘sub-genres’ and which is aimed at finding
out whether the move model suggested in this work reflects the structure of the introduction
of that ‘sub-genre’, too. Second, a corpusased study which focuses on more than one *sub-
genre’ and whose aim is to verify the applicability to the’ supergenre’ of the move model
suggested here, as well as to further prove that, indeed, thacat@mic CP is a ‘super-
genre” with different ‘sub-genres’.

Even though this work is only a stepping stone towards the definition of a move model
which represents neacademic CP introductions, | believe it can be a useful stgsting
nonetheless, all the more so because move models are not only useful to ESP students, but

they can be a helpful tool for interpreters as well.

62



List of references

Bartlett, F. (932 Remembering: A Study in Experimental and Social Psychology
Cambridge: Cambridge University Press.

Bartlomiejczyk, M. (2008) OAnticipatioA: controversial interpreting strategylanslation
and MeaningPart 8: 118126.

Barton, D. (1994)Literacy: An Introduction to the Ecology of Written langua@kford:
Blackwell.

Becher, T. (1981) OTowards a definition of disciplinary cultusésfesn Higher Education
6/2: 109122.

Becher, T. (1989Academic tribes and territories: intellectual inquiry and the cultures of
disciplines Milton Keynes: Society for Research into Higher Education and Open
University Press.

Beebe, S. A. and S. J. Beebe ¥2pPublic Speaking Handbook"{£dition). Boston: Allyn
& Bacon.

Berkenkotter, C. ,T. Huckin & J. Acketman (1988) OConventicosversations and the
writer: case study of a student in a Rhetoric Ph.D. progr&eégarchin the
teaching of Englisi22/1:9-44.

Bex, T. (1996)Variety in written English: texts in society: societies in tekisndon:
Routledge.

Bhatia, V. K. (1993)Analysing Genre: Language Use in Professional Settihgsdon:
Longman.

Bhatia, V. K. (2002a)OA generic view of academic dissmO. In J. Flowerdew (Ed.),
Academic Discoursé.ondon: Longman. 2B9.

Bhatia, V. K. (2002b) OApplied genre analysis: a mpeltspective modélibZrica4: 3-19.

Bhatia, V. K. (2004)/Norlds of Written Discourse. A Gerbbased ViewLondon / New York:
Continuum.

Biber, C. (1993) ORepresentativeness in Corpus Dekitgréry and Linguistic Computing
8/4: 243257.

Bizzell, P. (1992)Academic discourse and critical consciousndagtsburgh: University of
Pittsburgh Press.

Burgess, S. (2002). OPacked hsuaaed intimate gatherings: Audience and rhetorical
structure®. In J. Flowerdew (Edgademic Discoursd.ondon: Longman. 19815.

CarterThomas, S. and E. Rowlgplivet (2003) OAnalysing the scientific conference

63



presentation (CP), A methodological oview of a multimodal genre@sp 39-40:
59-72.

Charles, E. and E. Ventola (2002) OA nsdthiotic genre: The conference stgteowO. In E.
Ventola, C. Shalom, & S. Thompson (Ed%)e¢ language of conferencing. Frankfurt
am Main: Peter Lang. 16210.

Chenov, G. V. (1994) OMessage redundancy and message anticipation in simultaneous
interpretation®. In S. Lambeahd B. MoserMercer (Eds.), Bridging the Gap.
Empirical research in simultaneous interpretation. Philadelphial Amsterdam: John
Benjamins. 13953

Chernov, G. V. (2004)nference and Anticipation in Simultaneous Interpreting. Philadelphia
/ Amsterdam: John Benjamins.

Chin, E. (1994) ORedefining OcontextO in reswmanshitingO Written Communication 11:
445482.

Cooper, M. M. (1989) OWhy are welkimy about discourse communities? Or,
foundationalism rears its ugly head once moreQ. In M. M. Cooper and M. Holzman
(Eds.) Writing as social action. Portsmouth, New Hampshire: Boyton/Cook. 203
220.

Diani, G. (2015) OVisual Communication in Applied Listos Conference PresentationsO.
In B.C. Camiciottoli and I. Fortan€—mez (EdsMultimodal Analysis in Academic
Settings. From Research To Teaching. London/ New York: Routledge (Taylor and
Francis). 108L30.

Dubois, B. L. (1980a) OThe Use of SlidesBiomedical Speechesfglish for Specific
Purposes 1/1: 4550.

Dubois, B. L. (1980b) OGenre and structure in Biomedical SpeeEbesd Linguisticum
5/2: 140169.

Dudley-Evans, T. (2000)G&enre analysis: a key to a theory of ESP&ica 2: 3-11.

Durfee, N. F., T. M. Welsh & J. Dunn (201@)Trends in IADMS Conference PresentationsO,
Journal of Dance Medicine & Science 8/3: 8288.

Encyclop¥.dia Britannica Online, s. v. "progeriaO,

http://www.britannica.com/science/progeria. Last accessed 20/02/2016

Fish, S. (1989Doing what comes naturally. Oxford: Oxford UniversityPress.

Fortanet, | (2005) OHonoris Causa speeches: an approach to ststeredde Studies, 7/1:
31-51.

Foucault, M. (1972Yhe archaeology of knowledge. London:Travistock Publications

64



FrobertAdamo, M. (2002) OHumour in oral presentations: whatOs the joke?O. In E. Ventola, C.
Shalom, & S. Thompson (EdsJhe language of conferencingrankfurtam Main:

Peter Lang. 21-226.

Garzone, G. (2002) OQuality and norms in interpretation®. In G. Garzone and M. Viezzi
Interpreting in the 2% century Amsterdani Philadelphia: John Benjamins. +Q20.

Geertz, C. (1983)Local knowledge: further essays mterpretive anthropologyNew York:

Basic Books.

Gile, D. (2009)Basic Concepts and Models for Interpreter and Translator training (Revised
edition). Amsterdani Philadelphia: John Benjamins.

Goodale, M. (1987The Language of Meetings. Language TeachugjiBation. Commercial
Colour Press.

Griffiths, F. J. (19355peech Making.ondon: Oxford University Press.

Halliday, M.A.K and R. Hasan (1989 anguage, context and text: aspects of language in a
socialsemiotic perspectivnd ed. Oxford: Oxford Univsity Press.

Harris, J (1989) OThe idea of a discourse community in the study of writglizge
Composition and Communicatid®: 11:22.

Heino, A., E. Tervonen & J. Tommola (2002) 'Metadiscourse in academic conference
presentations@ E. Ventola, CShalom, & S. Thompson (EdsJhe language of
conferencingFrankfurt am Main: Peter Lang. 1246.

Herzberg, B. (1986)The politics of discourse communitid®aper presented at the CCC
Convention, New Orleans, La, March, 1986.

Hood, S. and G. Forey (2008)Introducing a conference paper: Getting interpersonal with
your audienceQournal of English for Academic Purposds291306.

Hyland, K. (2000). Disciplinary Discourses: Social Interactions in Academic Writing
London: Longman.

Hymes, D. (1974)Foundations in Sociolinguistics. An Ethnographic Approakhiladelphia:
University of Pennsylvania Press.

lvanic, R. and J. Simpson (1992) OWhoOs who in academic writing?0. In N. Fairclough (Ed.),
Critical language awarenestondon: Longman96-110.

Jolliffee, D. A. and E. M. Brier (1988) OStudying writersO knowledge in academic disciplinesO.
In D. A. Jolliffee (Ed.),Advances in writing research. Vol. 2. Writing in academic
disciplines Norwood, NJ: Ablex35-89.

Jurado, J.V. (2015) OA Multimodal ApproactPersuasion in Conference PresentationsO. In
B.C. Camiciottoli and |. Fortan&—mez (Eds.Multimodal Analysis in Academic

65



Settings. From Research To Teachihgndon/ New York: Routledge (Taylo&
Francis). 108L30.

Kalina, S. (1992) ODiscourse proasgsand interpreting strategies. An approach to the
teaching of interpreting®. In C. Dollerup & A. Loddegaard (Ed@hching
Translation and InterpretingAmsterdan? Philadelphia: John Benjamins

Killingsworth, M. J. (1992) ODiscourse Communities. Local &lobalORhetoric Review
11/1:116122.

Kuhn, T. S. (1970)he Structure of Scientific Revolutior&d ed. Chicago: The University
of Chicago Press.

Lave, J. And E. Wenger (1991Situated learning: legitimate peripheral participation
Cambridge: Cambdige University Press.

Lederer, M. (1981) a traduction simultanZe. Experience et thZd?&ris: Minard

Lederer, M. (1997) OLa traduction simultanZeO. In D. Seleskovitch and M. Lederer (Eds.)
InterprZter pour traduire (3sme ZditioriParis: Didier. 136162

MacDonald, S. P. (1994pProfessional academic writingn the humanitiesand social
sciencesCarbondale: Southern lllinois University Press

Miller, C. R. (1994) Ohe cultural basi®f genreO. In A. Freedman and P. Medway (Eds.),
Genre and the new rhetoritondon: Taylor & Francis. 678.

Milroy, L. (1987 Language and Social Networknd ed Oxford: Blackwell

Myers, G. (1989)0The pragmatics of politenesssiientific articlesQApplied Linguistics
10/1: :35.

PSchhacker F. (199) &inige tberlegungen zur Theorie des Simultandolmetscfens
TextconTex6: 37-54.

PSchhackerF. (1995) OThose who doEO: a profile of research(ers) in interp@fifagget
7/1: 4764.

Porter, J. (1992) Audience and rhetoric: an archaeological composition of the discourse
community Englewoods Cliffs, NJPrentice Hall

Prior, P. (1998)Writing/Disciplinarity: a sociohistoric account of literate activity in the
academyMahwah, NJ: Erlbaum.

QuerokJulitn, M. and |. Fortangd—mez (2014) OEvaluation in discussion sessions of
conference presentations: theoretical foundations for a multimodal analysisO,
Kalbotyra66: 7798.

RSisSnen, C. (2002) OThe conference forum: a system of interrelatsdagehdiscursive
practicesO. In E. Ventola, C. Shalom, & S. Thompson (EHse),language of

66



conferencingFrankfurt am Main: Peter Lang.-84.

Riccardi, A. (1999) Olnterpretazione simultanea: strategie generali e specificheO. In C. Falbo,
M. Russo& F. Straniero Sergio (Eds.)nterpretazione simultanea e consecutiva
Milano: Hoepli 161174.

Rigley, T. (1996)Making Your Presentation Memorabl8ingapore / Kuala Lumpur / Hong
Kong: Federal Publications.

Rowley-Jolivet, E. (2002a) OScience in the maksogentific conference presentation and the
construction of factsO. In E. Ventola, C. Shalom, & S. Thompson (Hé#e),
language of conferencingrankfurt am Main: Peter Lang.925.

Rowley-Jolivet, E. (2002b) OVisual discourse in scientific conferpapers: A genrbased
studyOEnglish for Specific Purposé&d.: 1940.

Rowley-Jolivet, E. and S. Cartdrfhomas (2005) 'The rhetoric of conference presentation
introductions: context, argument and interactidmternational Journal of Applied
Linguistics15/1: 4571.

Rucci, M. (1999) OLOinterprete e il suo pubblico: abilit® comunicative e norme
deontologicheO. In C. Falbo, M. Ru8s&. Straniero Sergio (Edslyterpretazione
simultanea e consecutivililano: Hoepli 152157.

Russel, D. R. (1990) OWritiagross the curriculum in historical perspectiwavard a social
interpretationGGollege Englist52/1: 5273.

Russo, M. (1999) OLa conferenza come evento comunicativoO. In C. Falbo, M& Russo
Straniero Sergio (Eds.)nterpretazione simultanea e cownséva Milano: Hoepli
89-102.

Sassen, C. (2012) OASinference presentations: a content analysis of major topicsD1997
20120The IndexeB0/4: 201203.

Seleskovitch, D. (1997) OLes anticipations dans la comprZhensionO. In D. Seleskovitch and M.
Lederer(Eds.) InterprZter pour traduire (3sme ZditiorfParis: Didier. 27283,

Shalom, C. (1993) OEstablished and evolving spoken research process genres: Plenary lecture
and poster session discussions at academic conferertmgi@h for Specific
Purposesl2/1: 37A560.

Shalom, C. (2002) OThe academic conference: a forum for enacting genre knowledgeO. In E.
Ventola, C. Shalom, & S. Thompson (Ed$he language of conferencingrankfurt
am Main: Peter Lang. B568.

Shriffin, D. (1988)Discourse MarkersCambridje: Cambridge University Press.

Sullivan, D. (1996) ODisplaying discipling€Written Communicatiof3/2: 221250.

67



Swales, J. M. (1990%enre Analysis: English in academic and research setti@gmbridge:
Cambridge University Press.
TEDa, https://www.ted.com/about/owrganization Last accessed 20/02/2016.

TEDD, https://www.ted.com/about/conferencéast accessed 20/02/2016.

Thompson, S. E(1994) OFrameworks and conteX{sgenrebased approach to analysing
lecture introductions@nglish for Specific Purposds$/2: 171186.

Thompson, S. E. (2003)Téxtstructuring metadiscourse, intonation and the signalling of
organisation in academic ke Journal of English for Academic Purpos2s5
20.

Van Biesen, F. (1999) 'Anticipation in Simultaneous Interpretafibetad4/2: 256259.

Vandepitte, S. (2001) 'Anticipation in Conference Interpreting: A Cognitive Proesgéia
Alicantina de Btudios Inglese$4: 323335.

Vassileva, |. (2002) OSpeakedience interaction: the case of Bulgarians presenting in
English®. In E. Ventola, C. Shalom, & S. Thompson (Ed@$g, language of
conferencingFrankfurt am Main: Peter Lang. Z26.

Viezzi, M. (1999) OAspetti della qualit™ nellQinterpretazioneO. In C. Falbo, M.&Rss0
Straniero Sergio (Eds.)nterpretazione simultanea e consecutiwilano: Hoepli
140-151.

Webber, P. (2002) OThe paper is now open for discussionO. In E. Ventola, C. &l&lom
Thompson (Eds.)The language of conferencingrankfurt am Main: Peter Lang.
227-253.

Webber, P. (2005) Olnteractive features in medical conference monolBggk€h, for
Specific Purpose24: 156181.

Wilss, W. (1978) OSyntactic Anticipation irr@anEnglish Simultaneous InterpretingO. In
D. Gerver and H. W. Sinaiko (Edshanguage Interpretation and Communication
New York/ London:Plenum Press. 34352.

68



?

AAA

err/uh/...

[cough]

(aaa)

Appendix 1: Transcription conventions

Full stop: Falling intonation. Finality.

Question mark: Rising intonation.

Comma: Slight fall and rise in the intonation. Nonfinality.
Single dash Cutoff, stammer.

Capitals: Heavy stress, emphasis or louder voice.
Sound spelling Filled pause

Three dots Unfilled pause.

Square brackets:Laughter, cough, clear throats, etc.

Brackets: Correction of the mistakeot correctedy thespeaker.



Appendix 2: Case study 1Conference description

Link: http://www.webster.edu/partners/qglobdaadersin-residence/

2/3/2016 Global Leaders in Residence | Webster University

Global Leaders in Residence | Webster University

The Global Leaders in Residence program extends the University's long-standing commitment to
partnerships around the world. Webster University will host distinguished individuals who are
considered thought leaders in their fields from across a wide spectrum of disciplines.

While in residence, each of the Global Leaders will interact with students to assist in real world
learning by connecting theory to practice. Leaders will share their unique perspectives based upon
their experiences in forums that are free and open to all students, faculty and the general public.

"We are honored to host such distinguished thinkers and leaders in their respective fields," states Dr.
Elizabeth (Beth) J. Stroble, President of Webster University. "These invited leaders will be tapped
from the University's global community, including St. Louis and throughout the U.S., as well as from
around the world."

Raquel Carrio and Flora Lauten

Cuba's most celebrated theater duo — director Flora Lauten and playwright Raquel Carrio — visited
Webster University's home campus in February as the College of Arts & Sciences 2015 Global
Leaders in Residence. The co-founders of Cuban theater company Teatro Buendia spent five weeks
in St. Louis sharing their expertise in literary adaptation, translation, and production with the
community through a series of workshops and public events. The visit was provided in conjunction
with the Office of Corporate Partnerships.

Previous Global Leaders in Residence

http://www.webster.edu/partners/global-leaders-in-residence/ 1/2
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Appendix 3: Case study 1Description of the video

Link: https://www.youtube.com/watch?v=XZLjPmrXoo00

2/3/2016 Global Leader in Residence, Dr. Richard Walff - YouTube
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Global Leader in Residence, Dr. Richard Wolff

Webster University

Subscribed 712 5,381
| Subscribed 5
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Published on 25 Apr 2014

Webster University and the Office of Corporate Partnerships welcome Richard D. Wolff, Professor of
Economics Emeritus, University of Massachusetts, as the 2014 Global Leader in Residence for the College
of Arts & Sciences.

Wolff's work challenges the conventional wisdom that capitalism is the ideal framework for the political
economy. Recently, he has concentrated on analyzing the causes of alternative solutions to the global
economic crisis. In 2010, Wolff put his economic theory into action, and co-founded Democracy at Work, a
project that aims to build a social movement and society whose workplace is more equitable, sustainable
and democratic.

On April 8, 2014, Richard Wolff delivered his keynote address, entitled "Can Demacracy Cure Capitalism?"
to Webster University students, faculty and staff, along with members of the Webster Groves community.
This event was also co-sponsored by Missouri Jobs for Justice, a coalition of community, labor, student
and religious groups committed to fighting together for economic justice in Missouri.
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Global Leaders in Residence Richard D. Wolff

MISSOUR

JOBS WITH JUSTIGE

Biography

Wolff, a professor who holds multiple degrees from Harvard, Stanford and Yale in economics and
history, has authored 14 books that interpret various economic conditions and historical events. He
was once named "America's most prominent Marxist economist" by New York Times Magazine and is
frequently quoted in print and broadcast news media. He also hosts an hour-long weekly radio show
on WBAI FM 99.5 in New York. He is a professor emeritus of economics at University of
Massachusetts Amherst and currently is a professor at the New School University in New York City.

His latest book is "Democracy at Work: A Cure for Capitalism," which reviews the recent economic

http:/iwww.webster.edu/partners/global-leaders-in-residence/the-leaders/richard-wolff.html 1/2
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collapse and the political environment that spurred the financial crisis, and then offers alternatives
that he believes will prevent such disasters in the near future. Other recent books include "Occupy
the Economy: Challenging Capitalism" and "Capitalism Hits the Fan: The Global Economic Meltdown
and What to Do About It."

"A globally diverse and inclusive academic community welcomes a variety of perspectives and
viewpoints," said Elizabeth "Beth" Stroble, president of Webster University. "Webster University is
proud to host speakers, events, films and performances that enlarge our experience of the world."

"The preponderance of the neoclassical paradigm crowded out alternative approaches to basic
economic questions in the course of the past several decades. This widely accepted methodological
singularity deprived students and general audiences of the beauty of economic and academic
pluralism," said Julian Schuster the provost, senior vice president and chief operating officer for
Webster. "Richard Wolff's work provides a particular alternative to mainstream economics and invites
a lively academic discourse."

In addition to his keynote address, Wolff will give a second talk on campus open to students, faculty
and staff, which will be live streamed to Webster students at other St. Louis area and international
campuses. In addition, he will guest teach a class at Webster and host several meetings with
students, faculty and administrators. He is expected to be on campus for three days.

Click HERE to view videos of Richard D. Wolff speaking at Webster University.

http:/www.webster.edu/partners/global-leaders-in-residence/the-leaders/richard-wolff.html
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KATHLEEN
KENNEDY
TOWNSEND

Three Weeks Out:
Competing Visions for
America

Former Lt. Gov. Kathleen Kennedy Townsend will set forward and
comment on the two polarized visions for America embedded in the
politics of this year's presidential election. These visions entail
equally divergent views about religion, and how faith should inform
public policy. In addition to offering observations of the current
political process, she will draw on her recent book on politics and
religion—Failing America’s Faithful: How Today’s Churches Are
Mixing God with Politics and Losing Their Way.

Kathleen Kennedy Townsend is the eldest daughter of the late U.S.
Senator Robert F. Kennedy. She is an attorney, and from 1995 to
2003 served as Maryland’s first female lieutenant governor. Prior to

that service, she was a Deputy Assistant Attorney General in the U.S.

Department of Justice. She is currently director of The Rock Creek
Group, an investment and advisory firm.

Townsend will also be delivering the Inaugural Borgognoni Lecture at 7:00 PM
in the Maxwell Ruditorium. Her lecture will address “Keeping Catholic in
Turbulent Times.” The event is organized by the Department of Religion.

Camphell - Public - Affairs - Institute - Maxwell - School - Syracuse
University - Campbell - Public - Affairs - Institute - Maxwell - School

WWW.CAMPBELLINSTITUTEORG
CAMPBELLOMAXWELL.SYR.EDU

Octoher 15, 2012
2pm-3:30pm

Public Events
Room

Maxwell School, 220 Eggers Hall

RSP

Not required for this event

SPONSORED BY

Campbell Public Affairs Institute
Syracuse University b x 3
Maxwell School Al
306 Eggers Hall

Syracuse, NY 13244
315-443-9707

Link: http://www.maxwell.syr.edu/uploadedFiles/campbell/KennedyTownsendsm(1).pdf
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NEXT MONDAY, 10/15: Kennedy-Townsend Discusses
"Three Weeks Out: Competing Visions for America"

Monday, October 15

Kathleen Kennedy Townsend, Former Lieutenant Governor of Maryland
“Three Weeks Out: Competing Visions for America”

LIVE STREAMING ON USTREAM

Eggers 220, 2:00PM

Lt. Gov. Kathleen Kennedy Townsend will set forward and comment on the two polarized visions for
America embedded in the politics of this year’s presidential election. These visions entail equally
divergent views about religion, and how faith should inform public policy. In addition to observations
of the current political process, her discussion she will draw on her recent book on politics and
religion.

Parking is available in the Booth and Irving Avenue garages at standard
rates.

Share this:

https://maxwellalumni.wordpress.com/2012/10/10/next-monday- 1015-kennedy-townsend-discusses- three-weeks-out-competing-visions-for-america/ n
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'THE SCHOOL
(1ol ]=]e]+
| Download iCal here |

Three Weeks Out: Competing Visions for America

Maxwell

When: Monday, October 15, 2012 2:00 PM - 3:30 PM
Where: 220 Eggers Hall
Description:

Lt. Gov. Kathleen Kennedy Townsend will set forward and comment on the two polarized visions for
America embedded in the politics of this year's presidential election. These visions entail equally
divergent views about religion, and how faith should inform public policy. In addition to observations of

the current political process, her discussion she will draw on her recent book on politics and religion.

Follow Maxwell at:

Maxwell School of Syracuse University | 200 Eggers Hall | Syracuse, NY 13244-1020 | 315.443.2252

http:/iwww.maxwell.syr.edu/deans.aspx?id=83751862468 7
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Appendix 8: Case study3. Conferencedescription
Link: http://corsi.unibo.it/Magistrale/Interpretazione/Eventi/2015/11/edamali-di-

interpretazion20151124.htm
UNIVERSITE DI BOLOGNA - SEDE DI FORLi
DIPARTIMENTO DI INTERPRETAZIONE E TRADUZIONE

ESAMI FINALI
di INTERPRETAZIONE di CONFERENZA

marted” 24 novembre 2015

AULA 10 Teaching Hub
via Corridoni 2, Forl®
ore 8.4519.10

Europa quo vadis?

Interpretaione multilingue offerta dagli studenti finalisti del Corso di Laurea Magistrale in Interpretazione

iX
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Link: http://corsi.unibo.it/Magistrale/Interpretazione/Eventi/2015/11/edarali-di-
interpretazion20151124.htm

PROGRAMMA CONFERENZA “Europa quo vadis?”
ESAMI FINALI di INTERPRETAZIONE — 24 novembre 2015 — Teaching Hub (Viale

Corridoni, 2) Aula 10
08.55 | Francesca La Forgia (Moderatrice)
Presentazione programma
09.00- | Patrick Leech (Professore Associato SLLTI)
09.50 | BREXIT: historical perspectives and future prospects of Britain in Europe. From

Thatcher to Farage

1 09.50 | Coffee break

10.00- | Marco Borraccetti (Ricercatore — Dipartimento di Scienze Politiche e Sociali)
10.45 | Migrazioni, Rifugiati e Sicurezza

10.50- | Chris Rundle (Ricercatore SLLTI)

11.40 | The unity of Europe and the crisis of European identity

11.45- | Sandra Nauert (conoscitore ¢ commentatore della scena culturale tedesca)
12.20 | Europa braucht Weitblick (L'Europa ha bisogno di visione)

12.25- | Paolo Scampa (Ricercatore SLLTT)

13.05 | L'Europe: du passé composé au futur antérieur?

13.10- | Carolyn Kadas (Docente SLLTI/MIRES)

14.00 | The New EU Member States: Europe's Backwater or Star Pupils?

| 14.00 | Interruzione pranzo

14.15- | Olena Ramazan (Docente di lingua russa)

14.50 | Kpusuc cospemennoui kyabmvpot (La crisi della cultura moderna)

14.55- | Nidia Contreras (Docente di lingua spagnola)

15.35 | El fomento de la conciencia cultural en el aula plurilingue como estrategia para el
desarrollo de una conciencia europea comiin

15.40- | Olena Ramazan (Docente di lingua russa)

16.05 | Iobanuzayus - ecenenckoe 310 unu abcontomuoe 0oopo? (La globalizzazione ¢ il male
universale o il bene assoluto?)

16.05- | Olena Ramazan (Docente di lingua russa)

16.20 | [o6ansuvie npotremor cospemennocmi (I problemi globali del nostro tempo)

[ 16.20 | Coffee break

16.45-
17:18

Giorgio Frassinetti (Sindaco di Predappio)
Un piccolo comune e la prospettiva europea: Predappio é il primo GEIE italo-croato
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[ 17.15 | Coffee break

17.30- | Susanne Biscosi (Docente SLLIT)
18.10 | Betrachtungen iiber zwei grofie Europder (Considerazioni su due grandi europei)

| 18.10 | Coffee break

18.25- | Alan Runcieman (Docente SLLTT)
19.05 | Border-line stories: how we assess the validity of asylum seekers

| 19.05 | Conclusione

Xi
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Congress 2015

~

. PROTECTE
ET“ERIGHT
10 STRIKE
4\ l
The 147th Congress will be held at the Brighton Centre, Kings Road, Brighton
from Sunday 13 September to Wednesday 16 September 2015. #TUC15

- e

Economic growth might be back but millions of workers have seen the worst decline in real wages
since Victorian times.The government looks increasingly out of touch with the concerns of ordinary
people, ignoring the damage to the economy too.

It is against this backdrop that the trade union movement will come together, in Brighton in
September this year, to debate, discuss and decide how we can take action and organise to defend
the people we represent and set out a vision for a better way.

Verbatim Report of Congress 2015 (Unedited)

Unedited verbatim report for TUC Congress 2015 which took place at the Brighton Centre 10 - 13
September 2015. This is a record of everything that was said from the podium in the formal business
of Congress 2014. The files are organised by each of the six morning and afternoon...

15 October 2015

TUC Congress 2015 - video archive

Archive videos of Congress 2015, 13 - 16 September 2015, Brighton

01 October 2015

Liz Snape is the next TUC President

Liz Snape, Assistant General Secretary of UNISON, has today (Wednesday) been elected as the next
President of the TUC.

16 September 2015

Speech by the director of Liberty. Shami Chakrabarti, to the TUC Annual Congress

Mr President, it's a daunting honour to address this Congress on behalf of the National Council for

Civil Liberties (NCCL) — Liberty, at such a vital moment in the struggle for fundamental rights and
freedoms around the world.
16 September 2015

https:/www.tuc.org.uk/about-tuc/congress/congress-2015 1/5
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TED*MidAtlantic

x=independently organized TED event

Attend the November Salon

About | TEDxMidAtiantic 2015

Watch the Talks Our Partners About TED Follow Us

TEDxMidAtlantic is brought to you by a community of volunteers
passionate about the power of ideas.

Have a speaker suggestion? Member of the press? Or just want
to say hello? Let's start a conversation.

contact [at] tedxmidatlantic.com

About TEDx

In the spirit of ideas worth spreading, TEDx is a program of
local, self-organized events that bring people together to share
a TED-like experience. At a TEDx event, TEDTalks video and live
speakers combine to spark deep discussion and connection in a
small group. These local, self-organized events are branded
TEDx, where x = independently organized TED event. The TED
Conference provides general guidance for the TEDx program,
but individual TEDx events are self-organized.

http://tedxmidatlantic.com/about/

About TED

TED is a nonprofit organization devoted to Ideas Worth
Spreading. Started as a four-day conference in California 34
years ago, TED has grown to support those world-changing
ideas with multiple initiatives. At TED, the world’s leading
thinkers and doers are asked to give the talk of their lives in 18
minutes. Talks are then made available, free, at TED.com. TED
speakers have included Bill Gates, Jane Goodall, Elizabeth
Gilbert, Sir Richard Branson, Benoit Mandelbrot, Philippe
Starck, Ngozi Okonjo-lweala, Isabel Allende and former UK
Prime Minister Gordon Brown. Two major TED events are held
each year: The TED Conference takes place every spring in Long
Beach, California [along with a parallel conference, TEDActive,
in Palm Springs), and TEDGlobal is held each summer in
Edinburgh, Scotland.

TED’s media initiatives include TED.com, where new TEDTalks
are posted daily; the new TED Conversations, enabling broad
conversations among TED fans; and the Open Translation
Project, which provides subtitles and interactive transcripts as
well as the ability for any TEDTalk to be translated by
volunteers worldwide.

TED has established the annual TED Prize, where exceptional
individuals with a wish to change the world are given the
opportunity to put their wishes into action; TEDx, which offers
individuals or groups a way to host local, self-organized events
around the world; and the TED Fellows program, helping world-
changing innovators from around the globe to become part of
the TED community and, with its help, amplify the impact of
their remarkable projects and activities.

For information about TED's upcoming conferences, visit
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Link: http://tedxmidatlantic.com/201tlks/
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TED*MidAtlantic

x=independently organized TED event

TEDxMidAtiantic 2013 Talks | TEDxMidAtiantic 2015

Attend the November Salon

Watch the Talks

Our Partners

About TED Follow Us

Start Now.

We all possess the power to initiate change, in ways both

small and large. Regardless of our situation or current

challenges we can each start now. We can start with what

we have, what we know, our human network, and with the

knowledge gained from experience. We can begin with

the lessons of the wise, and the optimism and fresh

perspective of the young. We can start with simple

gestures of kindness. We can start with clarity of

purpose. We can start with a new outlook.

TEDxMidAtlantic 2013 showcased the stories of those who have led by example, and the ideas that can
help us reframe the most intractable problems in new, imaginative ways.

WATCH JOSE ANDRES’ TALK »

José Andrés

Spanish Culinary Master

Named “Outstanding Chef” by the James
Beard Foundation and recognized by
Time magazine on the “Time 100" list of
most influential people in the world,
José Andrés is an internationally-
recognized culinary innovator. Andrés
teaches at Harvard and The George
Washington University. He is also the
founder of World Central Kitchen, a
nonprofit which aims to feed and
empower vulnerable people in

humanitarian crises around the world.

Read More

http://tedxmidatiantic.com/2013-talks/

50 INSPIRING SPEAKERS

This is the largest TEDxMidAtlantic yet!

GUEST CURATOR

Cameron Russell

Supermodel & Media Reformer

Cameron Russell has spent the last
decade posing as a supermodel.
Occasionally she writes about
grassroots public art and political
power, and experiments with making art
for the internet and the street.
Cameron’s 2012 TEDxMidAtlantic talk
has been viewed over 3 million times.
She is the director of The Big Bad Lab,
which creates participatory art and
media platforms dedicated to including
people in radical demonstrations of
positive social change, and she recently
founded Interrupt Mag, a participatory
magazine.

WATCH GEN. MCCHRYSTAL'S TALK »

Gen. Stanley McChrystal

US Military Commander

General Stanley McChrystal is the co-
founder of McChrystal Group and is a
Senior Fellow at Yale University's
Jackson Institute for Global Affairs
where he teaches leadership. He also
heads the Aspen Institute Franklin
Project to encourage and promote
national service. The General is a former
Commander of US and international
forces in Afghanistan and his careerin
the U.S. Army spanned 34 years.

;t} Read More

WATCH JIM MCGOVERN'S TALK »

Rep. Jim McGovern

US Congressman

Since his election in 1996, Congressman
Jim McGovern has been widely
recognized as a tenacious advocate for
his district, a tireless crusader for
change, and an unrivaled supporter for
social justice and fundamental human
rights. Currently serving his ninth term
in Congress, McGovern serves as the
second ranking Democrat on the
powerful House Rules Committee, which
sets the terms for debate and
amendments on most legislation; and a
member of the House Agriculture
Committee.

1/9
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WATCH SHIZA SHAHID'S TALK »

TEDxMidAtlantic 2013 Talks | TEDxMidAtlantic 2015

WATCH SETH GOLDMAN’'S TALK »

WATCH GBENGA'S TALK »

Shiza Shahid

Director of Malala Fund

Shiza Shahid helped Taliban gunshot
victim Malala Yousafzai return to school,
and is the co-founder and director of the
Malala Fund. The fund supports
education innovators and activists
across the world. Shahid has supported
Malala’s work since 2009, when she
mentored Malala and others in a
summer retreat in Pakistan to raise
awareness about the Taliban's attack on
female education.

]

i+

e

Read More

WATCH AKEC KHOC'S TALK »

Seth Goldman

Honest Tea Founder

Seth Goldman is co-founder, President
and TeaEO of Honest Tea, the company
he co-founded in 1998 with Professor
Barry Nalebuff of the Yale School of
Management. An entrepreneur at heart,
Seth started with lemonade stands and
newspaper routes as a kid, created a
non-profit urban service program, and
nearly pursued a prize-winning
biotechnology idea before he started

Honest Tea in his kitchen.

:+: Read More

WATCH JON JARVIS® TALK »

Gbenga Akinnagbe

Actor & Activist

Gbenga Akinnagbe is best known for his
role as Chris Partlow on the HBO
ariginal series The Wire, Gbenga has
also starred in multiple movies,
including The Savages, The Taking of
Pelham 1 2 3, The Good Wife, and is the
lead in the upcoming indie film Home.
He starred in Showtime’s Nurse Jackie
and is currently on the hit show
Graceland. Gbenga also recently
founded the clothing line Liberated
People.

T+ Read More

Lod

WATCH LEIGH'S TALK »

:+‘ Read More

WATCH SAM BERNS’ TALK »

Sam Berns

Life Champion

Sam Berns is a Junior at Foxboro High
School in Foxboro, Massachusetts,
where he has achieved highest honors
and is currently a percussion section
leader in the high school marching band.
He recently achieved the rank of Eagle
Scout in the Boy Scouts of America. Sam
was diagnosed with Progeria, a rare,
rapid aging disease, at the age of 2. He is
featured in the documentary Life
According to Sam, which will premiere
on HBO on October 21, 2013.

{-l:: Read More

WATCH SUSAN SHAW'S TALK »

Akec Khoc Aciew

South Sudan Ambassador

Due to his remarkable background in
international affairs, and upon the
establishment of the Embassy of the
Republic of South Sudan in the United
States, Ambassador Akec was appointed
as the first ambassador, making histary
in May 2012. In this capacity he and the
Embassy staff hope to enhance the

http://tedxmidatiantic.com/2013-talks/

Jon Jarvis

National Park Service Director

National Park Service Director Jonathan
B. Jarvis began his careerin 1976 as a

seasonal interpreter in Washington, D.C.

Today, he manages that agency whose

mission is to preserve America’s most

treasured landscapes and cultural icans.

Today, he is responsible for overseeing
more than 22,000 employees, 2 $3

Leigh Gallagher

Fortune Magazine Editor

Leigh Gallagher is an Assistant

Susan Shaw

Marine Scientist

A marine toxicologist, explorer, author,

Managing Editor at Fortune
She is a cochair of the Fortune U.S. State
Department Global Women's Mentoring

Partnership and a visiting scholar at the
Arthur L. Carter Journalism Institute at

New York University. Her first book, The
End of the Suburbs: Where the American

and p ocean advocate, Susan
Shaw is widely known for her pioneering
research on the toxic legacy of man-
made chemicals in the ocean
environment. An outspoken and
influential voice on ocean pollution,
Shaw dove in the Gulf of Mexico oil slick

2/9
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bilateral diplomatic relations between
the Republic of South Sudan and the
United States of America.

1 Read More

WATCH PAUL REED SMITH'S TALK »

TEDxMidAtiantic 2013 Talks | TEDxMidAtiantic 2015

billion budget, and 401 national parks
that attract more than 280 million

visitors every year.

'+ Read More

WATCH PAUL REED SMITH'S TALK »

Dream is Moving, was published by
Portfolio in August 2013.

i+: Read More

WATCH MICKEY EDWARDS' TALK »

in May 2010 and has informed the
national debate on the hazards of

chemical dispersants.

::i- Read More

WATCH LIZ 0GBU’S TALK »

Paul Reed Smith

Guitar-Maker

Paul Reed Smith - guitar-maker,
musician, songwriter and the Founder
and Managing General Partner of Paul
Reed Smith Guitars, was barn in
Bethesda, Maryland. He made his first
playable guitar for extra credit at St.
Mary’s College. In 1985, he opened Paul
Reed Smith Guitars. Today the company
is the third largest electric guitar

manufacturer in America.

} Read More

WATCH MICHEL NISCHAN'S TALK »

Michel Nischan

Sustainable Food Leader

Chef Michel Nischan wears many hats,
from dynamic restaurant owner, award-

winning cookbaok author, and media

http://tedxmidatiantic.com/2013-talks/

Isobel Coleman

Council on Foreign Relations

Dr. Isobel Coleman is a senior fellow at
the Council on Foreign Relations [CFR]
in New York, where she directs CFR's
Civil Society, Markets, & Democracy
program. Her areas of expertise include
the political economy of the Middle East,
democratization, civil society, economic
development, educational reform and
gender issues. She is the author and
coauthor of numerous books, most
recently: Pathways to Freedom: Political
and Economic Lessons from Democratic

Transitions.

Read More

WATCH PIERCE FREELON'S TALK »

s 3/
TN '/

Pierce Freelon & Apple
Juice Kid

Beat Making Lab

Pierce Freelon is a musician, professor,
and artivist with a passion for creativity

Mickey Edwards

Aspen Institute VP

Former Congressman Mickey Edwards
is a lecturer at Princeton University's
Woodrow Wilson School of Public and
International Affairs. He is also vice
president of the Aspen Institute.
Edwards served as a member of
Congress for 16 years, during which
time he was a senior member of both the
House Appropriations and Budget
Committees, and ranking member of the
House Subcommittee on Foreign
Operations.

:+: Read More

WATCH RACHAEL CHONG'S TALK »

Rachael Chong

Catchafire Founder

Rachael Chong is Founder & CEO of
Catchafire, the nation’s leading online
pro bono network that connects talent

Liz Ogbu
Sustainable Designer

A designer, social innovator, and
academic, Liz is an expert on
sustainable design and spatial
innovation in challenged urban
environments globally. From designing
shelters for immigrant day laborers in
the U.S. to a water and health social
enterprise for low-income Kenyans, Liz
has a long history of engagement in the

design for social impact movement.

| +} Read More

WATCH MASON PECK'S TALK »

Mason Peck

NASA's Chief Technologist

As the chief technology advocate, Mason
Peck will help communicate how NASA
technologies benefit space missions and

39
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personality to food policy advocate and
non-profit foundation CEO. A proponent
of sustainable farming, local and
regional food systems, and heritage
recipes, Michel has long been a leader in
the movement to honor local, pure,

simple, and delicious cooking.

Read More

WATCH LALE LABUKO'S TALK »

TEDxMidAtlantic 2013 Talks | TEDxMidAtlantic 2015

and community. He has taught music,
African studies, and political science at
the University of North Carolina at
Chapel Hill and North Carolina Central
University. He is also the co-founder of
Beat Making Lab; a program that has
partnered with PBS to build music
studios in international community

centers.

Read More

WATCH JEFF SPECK'S TALK »

and purpose. Prior to Catchafire,
Rachael helped start up BRAC USA by
strategically utilizing pro bono talent.
Rachael founded Catchafire with a vision
to create a more efficient and effective
social good sector, and a world where it
is commonplace to serve for the greater

good.

£+j Read More

WATCH MONIQUE STERNIN'S TALK »

the day-to-day lives of Americans.
NASA'’s Office of the Chief Technologist
coordinates, tracks and integrates
technology investments across the
agency and works to infuse innovative
discoveries into future missions. The
office also documents, demonstrates
and cammunicates the societal impact of

NASA's technology investments.

E Read More

WATCH JJ RENDON'S TALK »

Lale Labuko

NatGeo Humanitarian

National Geographic Emerging Explorer
Lale Labuko witnessed the unspeakable
and spoke out. At age 15 he saw elders
from his tribe in Ethiopia tear a two-
year-old girl from her mother's arms.
The child was never seen again. On that
day, he heard the word “mingi” for the
first time, an ancient term to describe a
cursed infant deserving death. He co-
founded Omo Child to stop the ritualistic

killing of infants and children.

:r:f-} Read More

WATCH CLAIRE FRASER'S TALK »

Jeff Speck

City Planner

Jeff Speck is a city planner and urban
designer who, through writing, public
service, and built work, advocates
internationally for smart growth and
sustainable design. The Christian
Science Monitor called his recent book,
Walkable City: How Downtown Can Save
America, One Step at a Time, “timely and
important, a delightful, insightful,

irreverent work.”

Read More

WATCH AUSTIN TROY'S TALK »

Monique Sternin

Positive Deviance Creator

Monique and her husband Jerry
developed the Positive Deviance
approach over the last two decades. In
addition to using the PD approach to
fight childhood malnutrition in the
developing world, Monigue has
promoted the use of the PD approach in
various sectors, such as advocacy
against FGM in Egypt, condom usage for
commercial sex workers in Myanmar,
and maternal & newborn care in
Pakistan.

£+3 Read More

WATCH ALEXIS CASSON'S TALK »

JJ Rendon

Political Strategist

Besides being a psychologist,
communicator, publicist, and film
director, J.J Rendon has gained
recognition throughout the world for his
remarkable work as a political
strategist. Over the last thirty years,
Rendon has advised over five thousand
political campaigns for executive and
legislative levels of government, both
provincial and municipal. He has been
the recipient of several honorary awards
for his defense of democracy, freedom,

human rights, and educational support.

€+} Read More

WATCH ANDY SHALLAL'S TALK »

http://tedxmidatiantic.com/2013-talks/
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Claire Fraser

Microbiologist

Claire M. Fraser, PhD, is a world-
renowned scientist who launched a new
field of study - microbial genomics and,
through her ground-breaking research
and pioneering leadership in this field,
has fundamentally changed our
understanding of the diversity and
evolution of microbial life on Earth. Her
collective work over two decades, has
made sustained and transformational
changes to our understanding of
microbial biology.

:El;} Read More

WATCH JIMMY LIN'S TALK »

Jimmy Lin

Rare Disease Warrior

Jimmy Lin, MD, PhD, MHS, is 2 2012 TED
Fellow and Founder & President of Rare
Genomics Institute, the world's first
platform to enable any community to
leverage cutting-edge biotechnology to
advance understanding of any rare
disease. Partnering with 18 of the top
medical institutions, such as Harvard,
Yale, Johns Hopkins, and Stanford, RGI
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Austin Troy

Urban Researcher

Austin Troy addresses issues at the
intersection of urban planning and
environmental sustainability. He is
author of The Very Hungry City, which
looks at how cities consume energy,
what makes some cities more efficient
than others, and what rising global
energy prices will mean for cities.
Additionally, he is co-principal
investigator of the Baltimore Ecosystem
Study, one of the National Science
Foundation’s two urban Long-Term

Ecological Research projects,

Read More

WATCH JENNIFER GOLBECK'S TALK

»

Jennifer Golbeck

Human-Computer Researcher

Jennifer Golbeck is Director of the
Human-Computer Interaction Lab and
an Associate Professor in the College of
Information Studies at the University of
Maryland, College Park. Her research
has focused on developing
computational methods for inferring
information about people and their

rel ips online. She uses this both

research projects for diseases so rare

that no organization exists to help.

::i:j Read More

WATCH CHRIS ULLMAN'S TALK »

http:/tedxmidatlantic.com/2013-talks/

to develop personalized web
applications and to inform users about
the hidden information they unknowingly
divulge through their activities.

Read More

Alexis Casson

Artist Collective Founders

Alexis Casson wears many hats:
cinematographer, editor, photographer,
and she also dabbles in simple web
design. As a creator and storyteller
Alexis’ passion lies with using art as a
way to tell the stories of others. Alexis
loves the idea of dissecting social issues
and creating works that explore topics
far beneath the surface. In 2011, Alexis,
along with business partner Caneisha
Haynes, created the web series The
Peculiar Kind.

L:'EJ Read More

WATCH HENRY EVAN'S TALK »

Henry Evans & Chad
Jenkins

Robotics Engineer

Henry Evans was a healthy 40 year-old
father of four when he experienced a
stem-brain stroke, caused by an
unknown genetic birth defect, and woke
up with extensive paralysis. Today, he is
non-vocal, but is able to move his head
and one finger. Odest Chadwicke
Jenkins, Ph.D., is an Associate Professor
of Computer Science at Brown
University. They will be showcasing the
power of robots to assist those with

severe physical disabilities.

Read More

WATCH KAREN RENNICH'S TALK »

Andy Shallal

Busboys and Poets Founder

Andy Shallal moved to the U.S. from Iraq
when he was 11 years old—the same
year that Saddam Hussein came to
power in his native country. In 2005 he
opened Busboys and Poets in
Washington, D.C. Andy’s mission for this
restaurant was to have a gathering place
for people of all different incomes,
races, and identities to come together
and exchange ideas about social and
political issues. Busboys and Poets
today remains a popular restaurant and
community resource for artists,
activists, writers, thinkers, and

dreamers.

: Read More

WATCH DEREK BRAUN’'S TALK »

Derek Braun

Deaf Scientist

Derek Braun is a professor and
geneticist at Gallaudet University's
Department of Science, Technology and
Mathematics. Gallaudet is the world’s
only liberal arts university for deaf and
hard-of-hearing students. He oversees
the Molecular Genetics Laboratory,
where deaf undergraduate students
perform research alongside deaf faculty.
Research interests include mutations in
the connexin 26 gene, which are
responsible for up to half of congenital

deafness in many world populations.

:;—1 Read More

WATCH JUAN LLANOS’S TALK »
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Chris Ullman

World Champion Whistler

Chris Ullman is the four-time national
and international whistling champion.
From the steps of the U.S. Capitol,
where he performed with the National
Symphony Orchestra, to an Oval Office
serenade of President George W. Bush,
as well as 350 personalized Happy
Birthday whistles a year, Chris rejoices
in sharing his art with people around the
world. By day, Chris is a Managing
Director at The Carlyle Group, a global

alternative asset manager.

Read More

WATCH MICHAEL SMITH'S TALK »

TEDxMidAtiantic 2013 Talks | TEDxMidAtiantic 2015

Angel Gil-Orddnez

Conductor

The former Associate Conductor of the
National Symphony Orchestra of Spain,
Angel Gil-Ordénez has conducted
symphonic music, opera and ballet
throughout Europe, the United States
and Latin America. Currently, Mr. Gil-
Ordénez holds the positions of Music
Director of PostClassical Ensemble in
Washington DC, Principal Guest
Conductor of New York's Perspectives
Ensemble, and Music Director of the

Georgetown University Orchestra in DC.

Read More

WATCH GERARD RYLE'S TALK »

Karen Rennich

Bee Keeper & Scientist

As the Project Manager of the Bee
Informed Partnership and the APHIS
National Survey, Karen Rennich is based
out of the University of Maryland's
Entomology Department. She works
closely with all members of the BIP
team and other organizations
throughout the U.S. and gets to tackle
everything from data analysis to field
work and all jobs in between to keep
BIP’s goals in sight and to keep the

project moving forward.

Read More

WATCH BEN MILLER'S TALK »

Juan Llanos

Bitcoin Expert

A Certified Anti-Money Laundering
Specialist, Juan has over a decade’s
experience of building and managing
AML/CFT and regulatory compliance
programs for multiple international
jurisdictions, including Canada, Italy, the
United States and Spain, and is
recognized as a pioneer in the
development of compliance and risk
management best practices for the
money transfer industry. He is a
member of the Bitcoin Foundation's
Regulatory Affairs Committee, and
writes about risk and virtual currencies.

£+J. Read More

WATCH CARRIE IRVIN'S TALK »

Michael Smith

Social Innovation Fund Director

Michael Smith is the Director of the
United States government’s Social
Innovation Fund, which operates under
the Corporation for National and
Community Service [CNCS). The SIF is a
CNCS program that mobilizes private
and public resources to grow
community-based nonprofits.
Previously, Michael served as Senior
Vice President for Social Innovation at
the Case Foundation, where he led
social innovation strategy, including
investments, programs and

partnerships.

http://ftedxmidatiantic.com/2013-talks/

Gerard Ryle

Investigative Journalist

Gerard Ryle is the director of the
International Consortium of
Investigative Journalists (IC1J] in
Washington, D.C., where he oversees
more than 160 member journalists in
over 60 countries. In April 2013, ICIJ
published leaked financial documents
comprising tens of thousands of
offshore accounts, in which many
prominent international figures were
implicated. That document was the
product of a collaboration of thirty-eight
news organizations including The

Guardian, the BBC, and The Washington

=1

Ben Miller

Fundrise Founder

Ben is a co-founder of Fundrise. Ben's
responsibilities involve strategic
partnerships, deal underwriting, real
estate development, PR as well as
setting the long-term strategy and goals
for the company. Ben has 15 years of
experience in real estate and finance,
and he has acquired, developed, and
financed more than $500 million of
property in his time as Managing
Partner of WestMill Capital Partners and
President of Western Development

Corporation.

Carrie Irvin

Education Entrepreneur

Carrie Chimerine Irvin is passionate
about making sure every child has the
chance to attend a great school. After a
career in education policy and public
education reform, she accidentally
became an education entrepreneur
when she and a colleague founded
Charter Board Partners. The nonprofit is
dedicated to improving the guality of
public charter schools by helping them
build stronger boards of directors

-

+: Read More
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'+ Read More

WATCH LISA GUERNSEY'S TALK »

TEDxMidAtlantic 2013 Talks | TEDxMidAtlantic 2015

Read More

WATCH MATTHEW GREEN'S TALK »

:+: Read More

WATCH LAURENELLEN’S TALK »

Lisa Guernsey

Early Education Advocate

Lisa Guernsey is Director of the New
America Foundation's Early Education
Initiative. Ms. Guernsey focuses on
elevating dialogue about early childhood
education, in part by editing the Early Ed
Watch blog, and spotlighting new
approaches for helping disadvantaged
children succeed. Ms. Guernsey's most
recent book is Screen Time: How
Electronic Media - From Baby Videos to
Educational Software - Affects Your
Young Child.

'L+j Read More

WATCH CITY OF THE SUN »

Matthew Green

Cryptologist at Johns Hopkins

Matthew Green is an Assistant Research
Professor of Computer Science at the
Johns Hopkins University. His research
focuses on computer security and
cryptography, and particularly the way
that cryptography can be used to
promote individual privacy. His work
includes techniques to securely access
medical databases, enhance the
anonymity of Bitcoin, and to analyze
deployed security systems. Prior to
joining the Johns Hopkins faculty he
served as a Senior Technical Staff
Member at AT&T Laboratories.

'+ Read More

WATCH JEN OXLEY'S TALK »

Laurenellen McCann

Sunlight Foundation

Laurenellen McCann is the Sunlight
Foundation’s National Policy Manager,
working to help build, expand, and
support transparency and, in particular,
open data initiatives around the country

and the world. She leads Sunlight's work

on state and local issues, Laurenellen
also directs Sunlight's largest annual
community gathering,
TransparencyCamp, an “unconference”
for knowledge exchange between open
government advocates that's inspired
similar events across the globe.

Read More

WATCH ANWAR’S TALK »

Anwar Dafa-Alla

Sudanese Activist

Anwar Fatihelrahman Ahmed Dafa-
Alla,PhD, is Adjucant Professor of
Computer Science at Sudan University
for Science and Technology and Neelian
University and head of Information
Technology department at Garden City
College for Science & Technology in
Khartoum, Sudan. Anwar is a special
guest of TEDxMidAtlantic this year and is
beloved by the TEDx community for his
giving spirit and tireless efforts to
advance knowledge throughout the
world.

J Read More

WATCH JACKIE SAVITZ'S TALK »

City of the Sun

Street Musicians

City of the Sun was created in 2010, in
the subways, streets, and local bars of

New York City. They began as “"buskers,”

or street performers, and their driving

http://tedxmidatiantic.com/2013-talks/

Jen Oxley

Filmmaker

Jennifer Oxley was born in Hollywood,
California and caught the filmmaking
bug early - she made her first film at the

age of seven. Since then she has

Jeremy Jones

DMVFollowers Founder

Jeremy Jones is a young entrepreneur
from Bowie, Maryland. He specializes in
brand marketing, promotion and

advertising for local businesses,

Jackie Savitz

Protector of Oceans

Jacqueline Savitz is Oceana’s Vice
President for U.S. Oceans. In this role
she oversees Oceana’s Responsible

Fishing, Seafood Fraud and Climate and
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rhythms and fluid melodies immediately
caught the attention of New York locals.
Describing City's sound can be a bit of a
challenge—words never seem to give it
justice. It is distinctly eclectic—a
mélange of flamenco, blues, and
indie/folk rock.

[-4:} Read More

WATCH BAYETE'S TALK »

TEDxMidAtiantic 2013 Talks | TEDxMidAtiantic 2015

directed fifteen short films for Sesame
Street, as well as the award-winning
adaptation of Spike Lee and Tanya Lewis
Lee’s children’s book, Please, Baby,
Please. Her latest film, The Music Box,
was acquired by The Museum of Modern
Art for their permanent children’s film
collection.

H +3 Read More

WATCH MISRA WALKER'S TALK »

Bayeté Ross Smith

Mixed Media Artist

Bayeté Ross Smith is an artist,
photographer, and educator living in
New York City. He began his career as a
photojournalist with the Knight Ridder
Newspaper Corporation. His
collaborative projects “Along The Way"
and “Question Bridge: Black Males”
have shown at the 2008 and 2012
Sundance Film Festival, respectively.
His work has also been featured at the
Sheffield Doc Fest in Sheffield England
and the L.A. Film Festival.

re-a

!+ Read More
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RT fddavetroy: New TED Talk: Baltimore Police Lt. Col. Melvin Russell says, "I love being a police officer, but we need reform” ht;

Featured on TED: Baltimore Police Lt. Col. Melvin Russell says “I love being a police officer, but we need reform.” http:

16

RT @blairglen

http://tedxmidatiantic.com/2013-talks/

e: And the winner of [@Integrityldol #n

Misra Walker

Activist Artist

Misra Walker is currently a junior at
Cooper Union and is a Fine Arts Major.
Her work blurs the line between
activism and art by interrogating the
history and politics that make up the
backbone of her community. She is the
founder of The House of Spoof, an art
collective in Hunts Point, The Bronx, that
hosts gallery shows for emerging artists
and provides free art classes for the
community in honor of their friend Glenn
"Spoof” Wright who passed away in
2009.

Read More

RT @blairglencorse: Listen to @Integrityldol #nepal on [@BBCWorld! (min 13.55 onwards]: https://t.co/63Q

entertainers and corporations. In 2010,
Jeremy and his business partner
Matthew Talley jumpstarted the
DMVFollowers brand. With various
business ventures with AT&T, recording
artist Wale, and a host of others, Jeremy

has made a great splash in the b

Energy Campaigns. She also recently led
a feasibility study to develop plans for
Oceana's Save the Oceans, Feed the
World project. Over the past decade,
Savitz has developed and led Oceana
campaigns including its Climate and

and entertainment culture in the D.C.
area, as well as the Atlanta area with the
brand GAFollowers.

51NgPQ Ryinayan @TEDxMidA

Energy C its Mercury Campaign

and its first pollution campaign which
was focused on cruise ship pollution,
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Appendix 13: Case study 1. Transcription

Thank you very much, | do really appreciate E Webster University extending this
INVITATION E TO ME E even though E IOve never before been compared to a fish err
[laugh] but IOl think about thand try to E integrate that into what IEerr what | have to say.

| probably will stir the potl probably will stir the pot but | also E need to say a couple of
preliminary things. As | go along, particularly in the beginning E you may E get uh a touch

E d epressed. Maybe a little sad. Maybe worried. | want you to keep in mind however E that

| am JUST the messenger. | am just telling you how this economy works, | am not responsible
for how it works. So if you get upset or angry, PLEASE do not get upsegor anme. And

that youOll see as we go along err that thatOs an important err situation.

The other preliminary was occasioned by the E very interesting comment about stirring the
pot. | do stir the pot and IOve been stirring it most of my adult liferi€est became clear to

me that E the economic system in which we live was one that had serious problems and
flaws, that we as a society in general are afraid to confront them E err and therefore not too
very well skilled at overcoming them E and that | wed to pursue that and talk to people
about it.And what that did was to stir the pot to get the people a little feisty E and that would
occasionally become a little awkward and E | had to face that reality andE choose my words
carefully and ... be as pt#iand friendly as | knew how.

But that has all changed in the last 4 years and before | begin | E | want you to know that E
IOm having the time of my lifé.am a professor E who was always on the edge in my
criticisms. Barely tolerable E and suddenlyyer the last four years, IOm nbmust be
interesting, suddenly. | know itOs not me. Because 10m singing the same basic song that IOve
sung most of my life. And thatOs actually very good news because what it means is that the

AUDIENCE, which is the Amedan people for me most of the time, thatOs whatOs changed.

This is April 2014. In the first week of April | am here at Webster University. Next week | go
to Omaha E OMAHA E [laugh] where | am scheduled to speak ith2 2 largest churches

IN Omaha. The nd week | go to Portland, Maine, where | speak to the University of Maine.
And the next week, thereOs only 4 in April E | go to err Providence and Kingstone, Rhode
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Island, to speak both at Brown University and at the University of Rhode I9aey. all

want to HEAR what | have to sayind besides the flattering nature of all of this, it is a
professorOs dream. To have students who are not there because they have to satisfy a
requirement E or becausthey had to take something at four in the afternoon isdmas the

only thing other thamunderwater basket weaving [laug]but itOs actually students who

who want to hear. Who want to engage in this material.

So it is an extraordinary event and for those of you who find what | have to say E interesting,
persuasive E you can take more than a little comfort from knowing E that there are
LITERALLY E hundreds of thousands of people E who share this perspective E in this
country at this time E in a way that | have never seen before in my life E ever, nothisg ¢

to it.

Last point on thisThe Dean kindly referred to my radio progrdmstarted a radio program 3

years ago in New York Cit{f because they wanted to have a program on the economy E

but they didnOt have one. 10d never done a radio program IN REY ILknew exactly
NOTHING about it. So | started to do this weekly program analyzing the economy. And here
we are, roughly 3 years later E and itOs on 25 stations around the United State. It reaches by
our estimates approximately 750,000 LISTENERS. Iduees Tampa, Florida, Huston,
Texas, Los Angeles, San Francisco, Santa Fe, New Mexico, Peoria, lllinois E and Moscow,
no not that one, ldaho. Moscow, ldaho, among other places.

Somebody is awfully interested E and | am very ready to try to be as integeitim

response as | know how.

So let me begirby answering my question. The question of this talk. Can democracy cure
capitalism?Well let me give you the good news: | think it can. And | think it wifim more

and more persuaded that it is not a qoastif whether but more a question of when. That can
be a very daunting situation but thatOs how | s8e iet me explain

TO SAY THAT democracy can cure capitalism means that either capitalism is sick or
capitalism IS a sickness. Which way you go cat thepends on YOU, thatOs not my job here
to persuade yowBut | do wanna talk about American capitalism, particularly over the last 30
or 40 years E and to do a summary with ythat | think will convince you that whether
capitalism is itself the problemr whether capitalism is in a E tough place is 4vaich of
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those is the better way to go.

SO, LETOS START WITkince 1970s, if | had more time 10Il give you a historical analysis,
which 10m going to try to do for the sessimndrrow morning, about how we got into this
situation, about the history of capitalism has been that brings us to this, but | donOt. So | am
going to start in the 1970s when everything changed in the United States in a profound way.
And | will be summary bcause of the time constraint. First E
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Appendix 14: Case study 2. Transcription

EmmI am E thrilled to be with youandthank you so much for inviting me uh heréave to

tell you, IOve always had a warm place in my hearSfoacuse, becae€ you didnOt tell
them,but as an undergraduate | went to err to Radcliffe which eventually became Harvard
Err my mother could neveemain(rememberk the name of the college | went to. [laugh] |
know, truly horrible. She eventualyave me a doormat so | would remember what | went to,
but emm or at least she woulBUT E WHERE | WENT to collegehey wouldn&they
didnOt believe until Larry Summers becomin@pecame the fi@sident that you could learn

from everything outside the walbf Harvard University, andactually wanted to go to Italy

and study in Italy, and Syracuse has a TERRIFIC campus there and so when Harvard
wouldnOt allow me to, SYRACUSE did, and for that IOm always grateful. [Applause] Thank
you, thank you, thank yotErr E soE | E err and | used to be able to speak Italian because

of Syracuse, but that was many years ago, so, | canOt E not anyuiitevas really terrific,
youOrgouOrecslucky to go to this fabulousniversity that has campuses all over the djorl
emmE itOs really a great, great gift

WHAT 10D LIKE to do today is really E emm E | was E We were thinking about what
would be the topic antlhought two different visions aff what America isand... as some of

you can imagine, IOm on one side ofvis®n. So this is not gonna be, | canOt pretend this is
going to be a balanced...a fair and balanced err err description of what the two visibos are

| thought it would be interesting to at least talk with yamd | see there are students from
abroadand itOd be interesting to see what YOU think and how you feel about two different
visions of reallywhat is the role of governmettdrr

| think IN AMERICA weOve always sort of been ambivalent about what the role of
governmenis and it comes from our e beginning, thatOs when we had the declaration of
Independence, which was a fighGAINST government and we were told that each of us
INDIVIDUALLY had the right to life, liberty, and the pursuit of happiness. And at that point
we were really focused othe individual freedom. What happened, as you know, weQOve
wonE fought the war, won the war and thenr formed what was called the Articles of
Confederationin which everybody wago-got to do their own thing, and that worked for
about a couple of yearsdait was a disaster.
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Appendix 15: Case study 3. Transcription

Thank you very much for the invitation to come and speak to you heredadztppic which

of course E is particularlyinteresting in 2015, 2016, 2017 for us err talking from a British
perspective E but also of course, err Europe in genértilink Europe E is at a TURNING
POINT.What | will try to do err in this ... in these E in this lecture really will be to talk about

the British perspective E and try to say that the British perspective in 2015, 16, 17 E is not
particularly NEW, itOs really E a reflection of E err a whole series of considerations about
Europe, which have been err in British minds for the last 30 yaadsjn that..err in that
perspective 10l be looking in particular actually at Mrs THATCHEROS, Margaret ThatcherOs
Bruges speech in 1988

Let me just makerr one or two err introductory comments then. WeOre talking about Brexit.
Brexit comes from GrexExit, Grexit, Brexit, as IOm sure you know. Err the context then is
the PLEDGE by the British Prime Minsiter Cameron for a referendum in Britain on E
belonging to Europe #within 2017.
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Appendix 16: Case study 4.Transcription

Sisters and brothershank you very much for E inviting me here todaly must admit it

seems to be E a very fast journey weOre on at the present time andit©sva enormous
honour to be invited to addsethe TUC It only seems E a very short time ago E that your
General Secretary, Frances OOGrady, did me the honour of coming to speak at the nominating
meeting in my constituency in Islington Norind now sheOs invited me here to address the
TUC.10m ver grateful, Frances, for what you did thend IOm delighted to be here today
because | am, and always will be, an active trade unionist. That is in my[apphause]

IOve been a trade union member all my lifelamals an organiser for the National Oniof

Public Employees before | became a Member of Parliament, and | realise this is deeply
controversial because theyOre now part of UNISON err emm but you can only be in one
Union at a time, you know the problem and err that taught me a great deal E peuple,

about values, and about the value of Trade Unions in the everyday lives of ordinary people.
School cleaners, theyOve got a hard time, school meals workers being badly treated, school
caretakers looking for E some security in their jobs, all thisseies that are dey-day work

of Trade Unions and those that attack and criticise Trade Unions should remember this. There
are E six million of us in this country. WeOre the largest voluntary organisation in Britain.
Every day we make a difference irokang after people in their ordinary lives as well as a

huge contribution in the wider community.
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Appendix 17: Case study 5. Transcription

Hello everyoneerr IOm Sam, and | just turned ATew years ago before my freshman year in High
School E | wanted to play snare drum in the Foxboro High School Marching Band. However E
and it was a dream that | just had to accomplish. But each snare drum and harness E weighed
about 40 pounds each. And | havedisease called progeria, so just to give you an idea | weigh only
about 50 pounds. So, logistically, | really couldnOt carry a regjmbt snare drum. And because of

this E the band director assigned me to play E pit percussion E during the halftinosvs

Now, pit percussion was fun. Err it involved some really cool auxiliary percussion instruments E
like the bongos E timpani, and E timbales and cowbell. So it was fun, emm E but it involved no
marching, and | was just E so devastated. However, nothiag gonna stop me E from playing
snare drum with the marching band E in the halftime show. So my family and | worked with an
engineer E to design a E snare drum harness that would be lighter, and easier for me to carry. And
so E after continuous work erwe made a snare drum E apparatus that weighs only about 6

pounds[applause]

| just wanna give you some more information about progeria. Emm it affects only about 350 kids
today E worldwide. So itOs pretty rare. And E effects of progeria include: tidin, lack of

weight gain, err stunted growth, and heart disease. Last year E my mom and her team of scientists
published the first successful progeria treatment study, and because of this | was interviewed on
NPR, and John Hamilton asked me the quesi@What is the most important thing that people
should know about you?O. And my answer was, simplyl, tizate a very happy lifdapplause]

So even though there are many obstacles in my life, with a lot of them being created by Progeria, |
donOt want petapto feel bad for me. | donOt think about these obstacles all the time, and 1Om able tc
overcome most of them anywa§o IOm here today to share with you my philosophy for a happy
life.

So, for me, there are 3 aspects to this philosophy

So this is a quote from the famous Ferris Buellee first aspect to my philosophy is that IOm okay

with what | ultimately canOt do becatisare is so mucthat | can do
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